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Introduction

66 This refreshed kindergarten curriculum framework highlights
teaching and learning principles that are relevant for developing
competencies of young children for the 21st century. ... We want to
equip our children with strong foundations for lifelong learning. Our
goal is clear - to help our children build a good, age-appropriate
foundation, stimulate their curiosity and develop their sense of
confidence. 99

Message by Mr Heng Swee Keat, Minister for Education
(Nurturing Early Learners: A Curriculum Framework for Kindergartens in Singapore, 2012, p.4)



Background to the Educators’ Guide

Nurturing Early Learners: A Curriculum Framework for Kindergartens in Singapore (NEL
Framework) was published by the Ministry of Education (MOE) in 2012 to guide pre-
school teachers in designing and implementing a quality kindergarten curriculum for
children aged four to six. The NEL Framework spelt out six principles, encapsulated in
the acronym “iTeach”, as the basis for best practices in the Singapore context.

Figure 1: Overview of the NEL Framework
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The NEL Framework aims to build the foundation for children to achieve the Desired
Outcomes of Education and Key Stage Outcomes by helping them acquire
knowledge, skills and dispositions through six learning areas (Aesthetics and Creative
Expression, Discovery of the World, Language and Literacy, Motor Skills Development,
Numeracy and Social and Emotional Development) as well as six learning dispositions
(Perseverance, Reflectiveness, Appreciation, Inventiveness, Sense of wonder and
curiosity and Engagement).

The core of the NEL Framework focuses on the child and highlights the belief that
children are curious, active and competent learners. The iTeach principles revolve
around and support this belief. They are also fundamental in guiding teachers to
plan meaningful and appropriate learning experiences for children. The iTeach
principles begin with an integrated approach to learning which is facilitated by
the teacher using purposeful play and quality interactions to enable children to
construct knowledge and move towards holistic development. The principles
seek to encourage greater participation of children in the process of constructing
knowledge and acquiring skills in the six learning areas.

Copyright © 2013, Ministry of Education, Singapore



Purpose of the Educators’ Guide

Teachers play a key role in implementing a quality curriculum for children. They
play a critical role in stimulating and deepening children’s learning based on their
understanding of how children develop and learn.

The NEL Educators’ Guide seeks to help teachers translate the NEL Framework into
quality learning experiences for children. It consists of seven volumes. The first volume
serves as an overview which explains how the iTeach principles can be enacted by
teachers to do the following:

* Plan to nurture children’s holistic development using an integrated approach

Facilitate the learning process to extend children’s thinking and learning

Observe and assess children’s learning and development

Reflect on and enhance professional practice
Collaborate with families and the community to enhance children’s learning

(Refer to Annex A for a summary of the principles in action.)

At the end of each chapter, teachers are encouraged to reflect on the ideas and
principles infroduced to gain a better understanding on how they can apply them
to enhance their teaching practices.

The teacher stimulates children’s learning of knowledge, skills and disposifions
by providing opportunities for active involvement, first-hand experiences and
meaningful interactions.

Copyright © 2013, Ministry of Education, Singapore



The other six volumes in the NEL Educators’ Guide provide ideas for teachers to
translate the NEL Framework into quality learning experiences with a specific focus
on each learning area. Each volume is organised into the following segments:

¢ Development of children in the early years

* Learning goals and examples of learning activities

Strategies for teachers to consider when planning learning experiences for
children

Organisation of the learning environment to nurture children’s development

Observation and assessment of children’s learning and development

The NEL Educators’ Guide seeks to provide examples and suggestions. Teachers may
adapt and modify these examples and suggestions to meet the interests, needs and
abilities of their children.

Through a game of “Scissors,
Paper, Stone”, children learn to
take turns and play cooperatively
in a group.
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Reflecting on My Practice

What?

1.integrated approach to
learning

Children can make
meaningful connections in
their learning through an
integrated approach.

2.Teachers as facilitators
of learning

Teachers play an integral
role as facilitators to
extend children’s thinking
and learning.

3. engaging children in
learning through purposeful
play

Children learn when they
are engaged in play that is
enjoyable and thoughtfully
planned.

4. authentic learning through
quality interactions

Children construct knowledge
that is relevant to the real world
through quality interactions and
apply it to their daily lives.

So What?

5. children as constructors

of knowledge

Children as constructors

of knowledge build on
their prior experiences and
gain new understanding of
themselves and the world.

. holistic development

Holistic development of
children recognises that
the areas of development
and learning are inter-
connected.

1. How do the iTeach
principles influence my
belief about children?

* Image of children

A\

e How children learn

\

2. How do the iTeach
principles influence my
role as a teacherin the
following areas?

* Planning of learning
experiences for children

A\

¢ Using classroom
management strategies

A\

e Developing professionally

A\

What Now ?

3. How do the iTeach
principles influence
my view of the role of
parents/families?

¢ Information parents/
families can provide

A\

e Partnerships with
parents/families to
promote children’s
learning?

A\

1. How can | improve my teaching

practice?

A\

2.How can | collaborate with parents/

families to improve practice?

A\
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“ The understanding of who children are, what they are capable of
and how they learn shapes the classroom practices of teachers. , ,

Nurturing Early Learners: A Curriculum Framework for Kindergartens in Singapore, 2012, p.26



Theoretical Underpinnings

The theoretical underpinnings of the NEL Framework and NEL Educators’ Guide are
drawn mainly from the works of Jean Piaget (1896-1980), Lev Vygotsky (1896-1934)
and John Dewey (1859-1952).

Piaget’'s cognitive development theory viewed children as active, self-motivated
and able to learn. Vygotsky, in turn, built on this notion and highlighted that social
interaction plays a fundamental role in children’s learning and development. He
advocated the view of a social child who isintelligent, strong, active and competent.
He proposed that learning and development take place when children interact
with their peers, teachers and other adults. In this process, teachers play a key
role in shaping these social intferactions to extend learning. Based on observations
and understanding of what children know and can do, teachers create learning
environments where there are ample opportunities for discussion, sustained
conversations and collaboration. Dewey emphasised the need for active learning
through authentic experiences. He believed that learning occurs when children are
involved in first-hand experiences and active participation in the process of inquiry.

In view of these theoretical underpinnings, the NEL Framework and NEL Educators’
Guide reiterate the importance of the holistic development of children and support
the belief that children are curious, active and competent learners.

Children’s learning can be enhanced through first-hand experiences and active
participation and when they are challenged to observe and ask questions.
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Our Belief about Children

When designing learning experiences to facilitate and scaffold the holistic
development of children, our primary concern is what goes on in the minds and
hearts of children — how they develop, how they learn, what their interests are,
how they relate to their family, friends and school, how they cope in the process of
learning and what challenges they encounter along the way.

The curriculum planning process begins with the belief that children are curious,
active and competent learners. This belief underscores the types of learning
experiences we design and the resources we select for the children.

The understanding of who children are and what they are capable of will influence
the following:

* The pre-school centre’s mission, vision, philosophy and values
* The pre-school centre’'s programme and daily schedule
* The way teachers view themselves as professionals

* The way teachers plan, facilitate, observe and assess for learning

How Children Develop and Learn

Understanding how children develop and learn will help teachers plan and facilitate
more meaningful learning experiences for children. The NEL Framework recognises
that:

» Children develop holistically and learn as a whole.

e Children learn best when they are actively involved in the construction of
knowledge.

* Every child can learn and each child learns differently.

» Children develop knowledge, skills and dispositions by building on those already
acquired.

* Children’s development is influenced by the different social and cultural
contexts they live in.

» Children develop and learn best when they feel safe and valued.

Children develop holistically and learn as a whole

Children learn across different learning areas which are connected and inter-related.
Children view whatever they learn as a meaningful whole rather than separated
into subjects or parts.

Children learn best when they are actively involved in the construction of
knowledge

Children learn by personally experiencing and doing things for themselves. Research
shows that children remember things better when they are actively involved in
learning experiences that appeal to their five senses.

Copyright © 2013, Ministry of Education, Singapore



Every child can learn and each child learns differently

Every child is a unique individual with different strengths and weaknesses. Each child
learns in different ways and at different pace. Therefore, it is important for teachers
to bear in mind that children develop at varying rates and some develop more
rapidly in one area than in another. Teachers can provide opportunities for children
to learn by using a variety of strategies and contexts.

Children develop knowledge, skills and dispositions by building on those
already acquired

Children’s thinking and reasoning change over time as they build new knowledge
upon their existing knowledge and prior experiences. To foster optimal learning,
teachers need to provide learning experiences at children’s zone of proximal
development which is just beyond what they can do on their own but within what
they can do with the necessary assistance from either teachers or more capable
peers.

Children’s development is influenced by the different social and cultural
contexts they live in

Children have diverse social and cultural experiences as a result of the different
families, cultures and communities that they grow up in. Some families/cultures
may focus on the importance of developing a strong sense of independence while
others may stress the needs of the community and focus on how their children can
contribute to the family, community and society. Such cultural differences can lead
to variations in children’s habits, intferactions with others and the way they respond
to stimuli in their environment. These learning experiences affect and shape their
development.

Children develop and learn best when they feel safe and valued

Children feel secure and valued when they receive attention and affirmation. This
support will enable them to act spontaneously and confidently. Thus, it is important
to organise a safe environment where children:

* Are supported and appreciated throughout the learning experience

* Experience success and feel motivated during the learning process

Children draw on their
personal experiences
and falk about why
wheels of vehicles are
circular in shape.
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The Learning Cycle
Learning is a complex process that results from the interaction of children’s thinking
and experiences. Children learn best when they have opportunities to:

* Experience and be aware of an event, a situation or a problem

* Explore and discover answers for themselves

Engage in carrying out tasks that are interesting and meaningful to them

Apply new skills that they have acquired and new concepts that they have
learnt

The learning cycle reflects the processes which children go through in constructing
knowledge and acquiring concepts and skills. It guides teachers in curriculum
planning and reminds them to provide opportunities for active learning when
children encounter new situations or new concepts that may be too abstract for
them.

Figure 2: The learning cycle

awdareness

application exploration

acquisition

(Adapted from: Kostelnik, Soderman & Whiren, 2007)
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The learning cycle involves children moving from initial awareness to gaining new
knowledge and skills that they can apply in different situations on their own. Based on
this learning cycle, teachers design quality learning experiences to provide children
with opportunities to:

* Explore concepts and skills
* Acquire a deeper understanding of the concepts/skills
* Apply these concepts and skills in authentic contexts

* Reflect on their learning

|

A

Children examine snails and observe their physical features, their movements and the
patterns on their shells. As they make drawings of them, they talk about the different
characteristics of snails.
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Reflecting on My Practice

How can teachers facilitate learning in each phase of the learning cycle?

STl What children do What teachers do
Phase
Observe and encounter a ¢ Create interest and generate curiosity
variety of objects, people, ¢ Show interest in finding out more
places and events about something
Recall and talk about ¢ Provide opportunities for children to
experiences have direct contact with real objects,
Show interest to want to people, places and events
Awareness know or find out more 8
Ask questions ¢ Provide resources and organise
Touch, smell, hear and taste learning spaces to encourage
Observe in greater detail exploration and investigation
Form hypothesis ¢ Ask open-ended questions
Test predictions N
Exploration Collect more data
Record information
Make comparisons
Make new discoveries
Construct personal e Use different teaching strategies to
meaning help children refine their skills and
Make links and connections understanding of concepts
between new and prior ¢ Ask questions to help children make
learning new connections
Begin to gain mastery ¢ Provide time, space and materials for
Propose explanations children to revise concepts and try
Acquisiﬁon Develop new out skills to gain mastery
understandings %
Apply/adapt new concepts | ¢ Provide opportunities for children to
and skills in new and real- fransfer their learning fo a different
life situations context
Propose alternatives ¢ Encourage and guide children in self-
Explore new situations reflection and self-assessment
AppHCOﬁOI’] Extend understanding %

Gain new awareness
Generate possibilities
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‘ ‘ Teachers need to plan and provide opportunities for children to
acquire the necessary knowledge, skills and dispositions using an
integrated approach to facilitate holistic development. , ’

Nurturing Early Learners: A Curriculum Framework for Kindergartens in Singapore, 2012, p.44



Planning Appropriate Learning Experiences for Children

Planning appropriate learning experiences for children involves preparing a course
of action to achieve specific learning goals. In planning, teachers need to think
about the desired learning goals to be achieved, how to go about achieving them

and

how they would know if children have learnt. Some questions that teachers

should consider are:

What are children expected to learn?
How are children going to achieve the learning goals?

What classroom environment and strategies will support the achievement of
the goals?

What resources (e.g. people, places, audio-visual and Information and
Communication Technology resources, printed materials, music, art, etc.) will
be needed to facilitate the learning process?

How do children and teachers know if they have learnt?

The NEL Framework recommends a possible planning process to aid teachers in using
an integrated approach that nurtures holistic development. This section provides
examples that illustrate the planning process which involves:

1.

Determining learning goals

The teacher determines what the children are expected to learn for the year,
term and week based on the learning goals spelt out in the NEL Framework
(page 21 - 22).

.Setting the context

The teachersets the context forlearning. The context could be a pre-determined
theme or a topic based on children’s prevailing interests as observed by the
teacher. It could also be based on a specific story, rhyme or song.

In setting the context, the teacher considers the following:
* Learning objectives that are appropriate for the group of children
» Children’s interests and abilities

* Children’s prior knowledge and experience

.Brainstorming for ideas

The teacher brainstorms with the children and/or other teachers to generate
ideas that are related to the context.

4. Generating possible activities

Based on the ideas gathered, the teacher:

* Determines the knowledge, skills and dispositions that will help children meet
the identified goals

» Selects a few ideas to generate possible learning activities which will
engage children in active learning
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5.Selecting activities

When selecting activities for implementation, the teacher needs to consider if
the activities:

* Take into account children’s prior knowledge, interests and abilities
* Make provision for holistic development of children

* Are varied and serve to intfroduce, reinforce or revisit identified knowledge,
skills and dispositions

* Employ a variety of strategies that allow:

- children to talk about their experiences, express their thoughts and
opinions, and explain how they solve problems that occur during play

- children to work in pairs/groups and interact with objects and the
environment

- children to ask questions and find out their own answers
* Provide opportunities for children to make connections with their previous
learning to understand new knowledge and skills
6.Sequencing activities and developing activity plans

After selecting the activities, the teacher decides on the duration and order of
activities with the following considerations:

* Complexity of the activity
* Progression for developing knowledge, skills and dispositions
* Availability of resources

The teacher then develops activity plans which include learning objectives,
materials needed, activity development, extension activities and ways to
gather information about children’s development and learning.

7.Tracking Learning Goals

To ensure the holistic development of children, the teacher should keep arecord
of the knowledge, skills and dispositions that have been introduced, reinforced
and revisited throughout the year. Termly records could also help monitor how
children have progressed in their achievement of the learning goals.

Copyright © 2013, Ministry of Education, Singapore



ALISIDAIP 10} }D8dsal moys -
SINOIADYSQ PUD SUOILOWS UMO JIayl 9BDUDW *
Allluspl jpuosiad Jo ssaualpmp dojpaaq

sooualadxa AlIpp ul sidaouod |pipds a|dwis pup sedpys JIspg 8sN pup aslubooay -
sulayipd pup sdiysuolip|al ajdwis 8sn pup asiubooay -

s200|d 2ljgNd [0 PUD [OOYDS Ul ‘SUIOY 1D SSaUSIOMD ALSJ0S PUD sligoy Ayiosey dojeasq
$S0J JOJOW S8Ul} Ul UOILDUIPIOOD PUD |0JJUOD afpijsuowsq

UOIIPWIOJUI PUD SD8PI ©40DIUNWIWOD

O} Buljjods |[DUOIJUSAUOD PUD PBIUSAUI YLIM BUILIM PUD SJOQUIAS ‘Bupw-yiou ‘Buimbip asn -
SI9YLO YLIM S1DDIUNWWIOD pupn Bulupnaw ASAUOD 0f Jpads -
JuswAolusa pup uolpWIOoUl 1O} BuludysIT *

suolpBiisaAul a|dwis ybnolayl ylom sbulyl moy puo uaddpy sbulyl Aym jno puld -
Ul ©All A8yl PIUOM By} Ul JSBI18iul UD Moys -

uoljpuIBoWI PUD UoliplUBWLSdXS BUISN JUSUWSAOW PUD DISNU PUD LD 8403l *
JUSWSAOW PUD 2ISNUW PUD Lo ybBnouyl sBuljgs) pub soapl sseidx]y -

sjpog BuiuipaT

1JIDBA Buiwoodn ayl ul sjpob Buluipns| BUIMO||0) 8y} UO SND0J O} papIdap ppby Jayonal oyl ‘ojdwoxsa siy} Ul

s|po5 Bujuipa] Bujuiwisyaq |

N

nA.

(@3s) juswdojerad
[oUOIlOW] PUD |PID0S

(WNN) AopiawinN

(QswW)
tuswdolaaaq s||INS JOJOW

(1°87)
ADDJB}IT pUL 8BNBUDT

(MOQd)
PIOM 8y} JO AISA0DSI

(D¢V) uolssaidxy
SAIIDBID PUD SOlIlBYlsaY

paJy Buluina

o < | uapobiapury 104 yun wnindliIny B Buluupbly :9|dwox]

Copyright © 2013, Ministry of Education, Singapore



POO0J 8IUNOAD] JIayl AN UDD ABYJ ©JSUM S8DD|d

(AD1DS ‘@21 UBXDIYD
‘sBUIMm U321y ‘sung Bop oy ‘vipId 1101 ‘dNos 8|pPOOoU ‘s1abiNqUIDY ‘SOYDIMPUDS ‘PRaIQ ‘B°8) PO} SILINOAD) JIBY]

SO yons soidoy palojdxs 8aApY ualIp|iyd

LAl youal) b 9yl SYOO| YdIMPUDS 3Y],, ‘. YDIMPUDS Y/ |[OJ UDD M, e

UDIMPUDS 8yl pUNOID P3a|gQgiu PIYD SO 82410 D OJUl [ OYOW UDD |, e

(*euonbs O &3PW Ol YDIMPUDS 8yl JO sebBpa ayl puNoID 119 PIIYD V) «¢840Nbs D OfUl YOIMPUDS S 90W M UDD),,

pepN|oUl UOISSNDSIP 8y} JO Ispiw

8yl Ul Inogp pa3|Dl UsIp|iyd 1by) soepl awos "sedpys [Uaialjip 1O 89 P|N0OD SSYDIMPUDS MOY INOQD BU D) PaLIDLs
A8yl 1Dyl POAISSTO J18ydDa| 8y] "aulill YoDus BulNp (s8]BUDL] OLUI IND) SOYDIMPUDS DADY PBAISS SISM UBIPIIYD

‘ADPAIBAS 81D Ayl DY) POOJ JO sadAl 8yl Inogp saduauadxs BuluIpg|
PUD SUOISSNDSIP JO SBLI8s D 1alip paAolua ualp(iyd 1oy} POO) JO AIOBSLIND SUO SO PBIILUSPI SIOM SBYDIMPUDS

salniseb pup SPIOM BUISN SIBYLO UM A|DAILDS}18 SDBPI PUD SIYBNOYL 910DIUNWWOD) e
dnoub D ul AjoAlnIad0o0D AD|d PUD JIOM e

s1o9d pPUD SIBYDDSL YIIM SDBPI PUD SIS8JI8LUI JIBYL 8I0YS e

sBuIpUl} PUD SUOIIDAISSAO JIBY} 1NOOD YO

uaddoy sBuiyl Aym 1nogp suolisanb ajdwis sy e

suolsanb alaym pup Joym ‘oym o} Ajpipudoiddo puodsay e

ybnNop YiM JIOM ABYL SO UOIIDUIPIOOD PUDY-2A8 S

ALIBIXSP Ylim 5108[qo a1n|NdIUDIN e

SBUOS PUD SOWAYJ JO ALBLIDA D BUIS

108 Aay} poo} oyl ul sadoys Ajliusp| e

SHIOMLID JIBY} Ul SLapP] ssaldxd 0f sodpys JO sodAL LUBIBLIP SN e

SppaIds YDIMPUDS JUBIBHIP JO SINOJOD PUD $81SD} 8I0dWOD PUD AJIIUBP|
YIISIP/a1| ABY} IDYM 1NOgD Y0} PUD SPpRaIds YDIMPUDS JO ALBLIDA D AJIIUSP|

:s9|dwoxg

aousladxa
pupn abpamouy Joud s, uaip|iyd

SO PUD $iS9I94UI S,USIPIIYD

ualip|iyd sy} 1o} aipudoiddo
21D DY} s8AlL08[qo BuluinaT

:SUOLIDIBPISUO))

SOUDIMPUDS - J0T | POOH BUL {PBYLUSPI X8JU0D

¢l WY OUM Ui} 8y} Jo) paljiuapl sway]

EMOM SBUIYL OP MOH e ¢$OW punoip saopn|d pub a|doad syl 2ID OYM e

LYIIM PLIOM BU} SIDYS | OP OUM e

¢l WO OUM e

J08A 8yl 1o paljiiuspl ssway]

}xapo) ay} buyss 'z

Copyright © 2013, Ministry of Education, Singapore



puowpiq e
IDJS o
o|BUDIDDY
o|buDII] o
2I0NbS o

SOYUDIMPUDS
Jo sadpys

NSIINVIS)e)
Ja)mby ul
SIIO4S YU

sdoys 3D

sdoys 998}J0D

soloy0g

SOUDIMPUDS
l|9S 1oy} S90D|d

sjIsualn
% sooup|ddp
USYOIN

sjusipalbul e
SOUDIMPUDS

2)PW O} poau
om sbulyl

SaYDIMpPUDS

AYyouniD e

AWDBID o

AJDS o

1OOMS e

sBul|y/spoaids
YDIMpPUDS

1O saIN|xal
puD salso|

DIDId o

JOO| Yousld o
[DBW SJOUM o
IDSYM e
SHUM e

poaIqg O sadA]

WI0810-89D] »
puUN] o

667
2sooyD .
Wl e

k]l
191lNg JNUDSY

1obns
Q2 QULIDBIDW e

121ng e
WDH e
$SO|4 IDOW e
DADY e

sbuliy/spoaids
UDIMPUDS JO sodA]

Jasiupbio

olydoib o Buisn spoapl padnolb 1aydna) 8y} Moy JO a|dwpxs uy

£SOYDIMPUDS Ul [nd @M UDD 859 IDUYM ¥

¢PUNOJ 8Q SOYDIMPUDS UDD *§
SYoImMpups o Jebinqupy Si°z

¢ SOUDIMPUDS [0S O SaYI] OUM " |

:01doy @y} Uo BulwIosuUInIg
USUM Paxso ualp|iyd 1oyl suolisenb uMop palou Jaydna] ay]

auupbiow 48}ing

wol
DAD
Jallng lnupad
poaIg Ylim apowl

SOUDIMPUDS

2jpw  0f MOy
SaYDIMpPUDS So150]

siebinquipy

sodpys Jusaialip

sodAl Jualiajip

SOUDIMPUDS oW
0] ppaig Ang o] ailaym

SOUDIMPUDS ANQ O} alaym

:goMm Dllbwayl b Buisn pajplauab spapl JO sojdwnx]

SDOP| 10} OC_E._O._.mC_U._m '€

Copyright © 2013, Ministry of Education, Singapore



$SDJD

oalg uo
(asw) p < oy} ul Ailexpg ay} dn Buiias ul ebobug 3

sBul||iy poalds O SSAIUY J8}iNg pUb (3SIVad)
SUOOS 85N - SOYDIMPUDS YO o SOUDIMPUDS JNOQD SUOISaNb 3V :S Juswebpbug
’ A{ISOUND R

SOYDIMPUDS 10} sedoys

MOU BUIIDBID U] SSOUSAIJUSAUI MOUS |

19PUOM JO asuss

Copyright © 2013, Ministry of Education, Singapore

sjisualn I SSOUBAILUBAU|
o ddp DJ0Id o SRURI IR A uolpoaiddy
(WNN'DO8YV) 8 $90UDY 1014 . -
SOUDIMPUDS puowDIq + usyoIy 100| Uous - umﬁop_ucomo mwmo__m %wwt_o:wo%wmw“ M $SOUBAIOBISOY
3 S0UDISASSIO
@C._. @#O\_OUQU I04S o mhcm_ﬂvm\_mc_ . [DOW SIOUM A\/}on_\l_vwl: v_ Q F: ._..— . . C++ Q + : , A &
9 Siallnd o BUBIER] BUNDT JO1ID SUOIIDBIISOAUI JIBY] Ul 819A85I8d id
14000 Jo SOYDIMPUDS JDSUM o | :)
AJUDA D BuIsn siBuoly . AP Ot SIYM e pub aiojeq (@3s)
,_ SOUDIMPUDS a10nbs PapasuU sbull 4 ybnop sy} URERA JRIRISUL tuswdojersq
mo me_chm ppoIq Jo sedAl 10 8Injx8) 3 Aay} woym ajdoad ayj 0} }oadsal MOYS e |ouoLOW3
LuSIoLIP SOUDIMPUDS sjuaipalBul SSNIISIP PUD SS3I| UMO AJHUSP] o PpUD [0120S
| i ! [
8}08ID 10 5960US WDBI0-90)] SUIWDXS - sodpys 21S0g INOJ 8y} 8sIUB0DBY « (WNN)
pUNL o @f\_m__m%m.vmo,«omﬂ.m__ 21NquIID duo Ag sbuly} a10dwo) e AdpIawnN
Aomm\EDZ?_vwn_v @@m_ . o SSOL JOLOW SUul
R Neliplel) [} (asw)
Aie3pq Jisyy 1o SOY2IMpURS 9590U7 » wo4od O} UOIDUIPIOOD PUDY-8A8 @SN «  Juswdojerad
.___ovauWDMbV\me wior - (asw ALIBIXOP Ylim 5100[qo o4pindiuDWy SIS JOJOW
L]
E]] 'O%YV) 0oy suolisenb s|dwis ysy e
(O%8V) 9 191NG JNUDS DADY S3OW S (197)
A1 UMO By} 10BNS O} pudjald e
8 saljusd AYDUNID o UYHMm seousuadxs [puosiad jnogo YD) e Aopisin
9}pI0d9p ¥ dn 193MDY Ul 2 QULDBIDW » 2 oboNBUDT
189S ualpiyD e S|I04S JuLq o AwpBID o (O%Y SUOIDNIISUl [DGIOA
: : 19HNg « “127) spoa.ds dojs-OMm| O -oUO MOJ||0) PUD PUDJSIOPUN »
sdoys apD » AJIoS o
(a3s) doys JOOMS o HOH - Jay}o spnjoul sBUIPUI; PUD SUOIIDAISSO JISy) [NOQD Y|O] o (Moa)
99409 L {0 ot eeiod « SO HOOW = 0} Buos Jo ,Em_(.cc@_ém ®£.c_ mwmcoc.o pup suiajiod PHOM
Em>w__m;o%¢_ﬂm:_m R mmﬂ__”_v__,_\\smwwnm & oAy« SOLAI Sinilsans . PUD ‘S80USISHIP PUD SSRLIDJIIS SAISSAO « Ut 4O A19A0DsIQ
,_.__om_. o ®>O.I N SOYDIMPUDS JO Wm:Exo_ sBul||i/spoaids (@sw'osv)
! ||2s 1oy} seoD|d pup 84S0 UYoIMpups 1o sadA] UDWIDH [ SBUOS O} SOSIOA MBU PUD SUOIIOD 81081 (>8v)
(moa) AQ Aller % uoissnolad Apog/suoiion uorssaidxg
WOO0ISSD[D Jaling inupad,, AQ palUPdW o200 ‘AUSPHUOCD BUIS « SAIIDBID B
9y} O} JSig Buos 9yl O} USWUOIIAUS 2yl Ul A i sollsylsay
J DIMPUDS 810INOADS AW, - ydolib D ajpal 4 ! Ui Ut :
O SlIAU] (Q3S'WAN) .yompups o} 3 AW =Y 10913 SA0W g BUIS JO SjusWa|a) @dDys PUD 8INIX8} SAISSAQ e

(MOQ) 815} 0} BuIpIoDOD SBYDIMPUDS ANOIS) «

/AIDADQG D JISIA o
(MOQ) +sP1U0D puUD 8IDdWOD - BUSD} YDIMPUDS o

suolisodsiq pup s|iyg ‘eBpajmouy Aoy  spasy Buluina

:,.SOUDIMPUDS,, 21d0) 8y} 10) paljiluspIl SUOIISOSID PUD S||INS ‘©BPaIMOUN UO Pasod paubisap aiam [DY] SSILIAILIDD Bululng| Jo sojdwox]

SOIIAIJOY 3|qIssOd Buypiauas ‘p



(@sSw) poaig uo
sBulj|ly poaids O] SOAIUY 181INQG PUD SUOOdS 85N - SOYDIMPUDS IO e

RN

\ ¢ PO2I0JUIBI IO POINPOIIUI 8G UDD
(WNN"D8V) 51d22U0D PUD S|jIYS ‘9BPSIMOUY MBU JDYM
) womwﬁ_m,m o émou Appaljo Aoy (Moa'1e1)
emﬂfoho_v_oo%g_w JDYM UiIM SUOHOBUUOD S3DUW Of UBIPIIYD BUDQ J8}D PUD
! djoy PINOM SSHIAOD S8yl JO UDIYM 510
489 ybnop
>+®m_._®ﬂ>0w,>wﬁ__mom SonomD . . ¢ SoYDIMpPUDS 8yl Jo aInixa]
: ¢ S9N UIYDW WO JUSISHIP ALIAILOD SIYL SI MOH
JO sadpys AUD [NOYLIM SIS1IND 1 H HIP AN c.*mcEOE puo ﬁ@cm_UMLMC_
USJoIp 8J081D) 21002 8yl 8sn of ébul UILUDXD -
+ HIP 84P3815 Apbal UsIpIYD Bly -pD3Iq JNOGD MOUY USIPJIYD OP JDYM BUPW-PDAIG

AHAILOD V3T o

¢Aieypqg ayy ) d
\ \ d 5 dhosf ¢PP3Ig YliM seousadxs
(187'@3s'WNN) 5 50 srom teaous smsua || 42Ui0 01Ul wisyy djay | upd mok (asw
SEX[elepIEIvl! O) SiDJIoD) | Op MOH £1sD0J DADY BubW [NOgD 'O8V) 1500}
10 lIes ¥ cA1aypqg ayy 1o Bujpupisiapun s,uaipliyd S {PYM DALY a3oW
Ang,, Aoid 9|01 » UID3] USIPIYD PINOM JOUM O} pusiaid
(OeV) Aleypg umo SAJISSDjo pup aiodwoo (O%v
JI8Yy} 8101008p X o) AlIgpD  s,usipliyd  92.10juldl “g7) spoauds
dn jas uaipjiyD e coil jou jubiw | | OF dIdY PINOM AUADD - 4DIum layjo apn|oul
(q3s) doys Aayy Joy) sppaids yoImpuDs ¢ualipliyd ey Buowon uoljonIa Ul o} Buos jo
oousuadxe 0f Appal U0 | |JO [9AS] JOYBIY S1bJIjIon) USIPIyD SOUA| 4N1ISONS o
99}J0D D D JUBAS : :
# 0 4 JUsplUOD  UaIP(iyD  aly | |ay} yim ydoib o BuipaId PINO
Isopjoelqg Al

UM |03, D SADH
(MOQ) &4pusd ayy

(@sw'oxyv)
{ UDWIHOH [
Ag Aller g

(Q3IS‘'WNN) ..UDIMPUDS S10INOADSH AW,, - YdouB D 810810 Jalng Inupnad,,
0} Ja3DQg D BlIAU|
JAI930G D LISIA « (MOQ) 2150} 0} BUIPIODDD SBYDIMPUDS ANOIS) e Buos ay} 0}
e (MOQ) 1sPJUOD puUL 210dWOD - BUIISDL YDIMPUDS e oAOW B BUIS o

:SollI|Igo pPuUD sisalalul ‘eBpajmouy Joud s,usip|iyd Uo pPaspd SSILIAILDD Pa]09]as JO sajdwnx]

SOAOY Buyoalas '§

Copyright © 2013, Ministry of Education, Singapore



pDaIg PaSoOUN PUD PBISDO) USBMISJ SUOIIDAISSTO Jiay) aindwod
— SSLISAODSIP MBU 93D PUD SBUIPUIL/SUOIIDAISSCO MSU JO SIDMD SU0D8d Ualp|iyd djaH

suollolpald sisyl Bulsal pup UoILD8|l8I-)|8s Ul usIp|iyd apinb puo abfpbinooug

Ap|d Aayy} s8]0 8y} pub AiodnQ 8y} O} JISIA JIsyl
BuuNp PaAIasqo Adyl IDYM USSOMISJ SUOIIDBUUOD MU a3DW Ualp|iyd djdy o4 suolsanb 3y

way} Buibupup 10 Bueb 1nogo 06 0} MOY pPUD pPapaau
S IDYM LNO PUl} O} SUOIISEND s — $8]0J JO BUIUBISSD pub Ao ng oyt dn Bullldas Ul Uuaipiiyd §SISSY
Bulop aio Aayl 1bym uipjdxa ualp|iyd djay o} suolisanb papus-uado 3sy

abupyd JO }doou0d By} pupisiepun uaip|iyd diay o} suoisanb sy

Bupiog Buunp jpay o} pajoalgns 2o sjusipalbul By}
usym ainixa} pupo adoys INOJOD Ul SeBUDYD 8y} PUD SpPW S| POS8IG MOY JO UOIDIUSUWNDOP
PUD UOIIDAISSqO 960INODUS 0} s920ds BUILIDS| 8SIUDBIO PUD $92IN0SSI SPIAOIJ

apOLW S| PP8IQ
MOY PUD WY} 930U O} Pasn sjualpalbul 8y} tNOgp |0} ‘PLaIg JO sOdA} JUBIBIP 8DNPOILU|

SOUDIMPUDS S11INOAD)
J1ayl 1o ydoib g-¢ 10 -z 0 930W PUD JUNOD O] UBIP|(IYD IO} SYD0|Q/SISIUNOD/SIoNDIIS SPIAOI

1Sow a3jI| A8y} Y2IMpups 8y} Uo pasong ydoib ubwny O WIO} Wayl 9ADH
jsow a3l| Asyy fpym
UO SPIDBP PUD SSYDIMPUDS JO sadA} JUBIBHIP 8450} Way) Bulla] ‘AJISOLIND s,UaIp[Iyd uo pjing

Buos
U} Ul SOUA] Byl a1niiisgns ualp|iyd BuiAby AQ "01o ‘sdoys 9984102 ‘Sauaxng Ul P|OS SOYDIMPUDS
JO SadA} [UaIalIp 1NOQD JSalalul 8piauab | Ao pup Jaiing 1NUDad,, BUos ayj 892NpPolLu|

WIOJ} SBYDIMPUDS ay) 10B Aayl alaym |8}
pUD 9oUsLadxd JIByl 8gUDSOP WSyl SADY ‘SSYDIMPUDS JO sadAl Jaylo palspl ADY Asyl JI ysV

(oppPw a1om Aayy
MOy ‘9}spy “B°8) awij Jopus Bulnp a0 Asy} SOYDIMPUDS 8y} 1nogp Bupy|n} AQ JSaiajul SlIAU|

0Q UDP)) SI3YOD3| JOYAA

"9]0AD BuluIDg| 8yl O sasbyd INoJ 8yl UO paspg paduanbas aq pPiN0D SSILIAILDD MOY SMOUS MOjaq 8|gn) ay]

sup|d AjAlOY BuidojaAaaq pub saljiAloy Buiduanbag 9

soousaladxa [puosiad Uo paspq
sebupyd uip|jdxs o} jdwalp sabubyd
BAI85qO ‘sebupyd 1oIpald (Bupjog Jab
pup 2lojag ybNop sy} JO 2INiXa} puo
sjuaipalbul sullDXs — BuppW-palg

NOILVOI1ddV

SBYDIMPUDS
10 1soo) Bupjpw s1a3pg so Abjd sjoy

NOILISINODV Aio3pg D Ul ylom oym o|dosd
Syl PUD PJOS 81D [DYM [NOgD |0} (SSD|D

Ul A1IS30Qg UMO JIayl 8101008p ¢ dn 18§

SpoW 210 sung
PUD PD3IQ MOY 8AISSQO Of AIS30J D 1ISIA

NOILY4O1dX3 sooualadxa Jvyl tnoqo o]

poaIq uo sBuljjl} poalds Of SOAIUY Ja}iNg
pup suoods asn - Buppu YdIMPUDS

91sp} 04 BuIPIODDOD
sayoImpuns dnoib puo aipdwo)

SOUDIMPUDS JO ALSLIDA D 84SD]

spoalds YyoImpuos
18YJ0 apNn|oul O} SOUA| 84N}1IsgNns

SSANFIVMY UUDWMDH 1 AQ A9l 8

Jaling 1NUDa4,, BUuOs sy} 0} sA0W g BuIg

, UDIMPUDS

S1UNOADSH AW, PajlIlUS ydpib b 81pa1D)

TRV

BuluIBo7 0Q URD) UBIPJIYD) OYAA

Copyright © 2013, Ministry of Education, Singapore



JOOMS JON 10 JOOMS,, 1}OBYS AJAIOY °

ALIAILOD Bullsol oy Buunp seoaid pazis-ai1q oy dn 3oid
0l $3o1d ousp|d Byl asn wayl 9ADY pub saip|d s,UaIpP|Iyd uo

soyoIMpups aop|d — syo1d JinJy 21jso|d pupo saip|d a|jgpsodsiq *

SOUDIMPUDS PBUOIIUBW-9A0QD
Byl a3pw 0} pasn 8aALY NOA [oyi Buljil/poalds YdIMpUDs
2yl Jo Buibpyond/siauiniuod 1o sainold ‘sydoiboloyd

soyoIMpPUDS (ADIds-uou) yolo ysi4 ‘e

SOUDIMPUDS WDY Udad2IyD "p

SOUDIMPUDS W[ ALlogMDILS O

SOUDIMPUDS JI0BNS pupn Jaiing *q

SOUDIMPUDS DADY "D

:(spoaids yoimpuns ayj Jo

AUD 0] 21B19||D JOU 81D UBIP|IYD 1oyl 2Insus 0] 3oo8yd) sedaid

pozIs-911g OlUl I1ND PUD SSP|O 810}og paliodald seydIMPUDS *

:alpdaud o] Ibym

juswabobug 1_._@““““? SSOUSAJURAU| uolpIDRIddy  SSOUBAIDS|JRY 9OUDISASSIDY
jo asuag
:suonisodsiqg Bujuipal
14
ALISIDAIP 10} 108dSsal MOUYS e a3s
(sedoualayip pPUD SalLIDI|IWIS)
€ Ul SAI| ASy} PIOM S} JO SIDMD 80 PUD SAISSAQ e MOd
SI8YL0 YLIM sedusladxs |puosiad 1nogo YD) e 781
z suolyisodsiq puo s|jiyg ‘ebpajmou spaly Buluinay

19OMS JOU/I8aMS — BJSD] JIBy} AQ SeydImMpuUBs sy} dnois ¢
YoIMpupns Jo adA} iojndod jspaj/isow sy}
aulWIaIepP O} ydoib ubwny D WIo) pup sadualajald JIsyl tNOgp Y01 °Z

(‘seibigp 8say) 8SNDD PINOM [PY] SjusIpalbul PIOAD
PUD UBIP|IYD 8y} Buown pooy O} saIbIg||p JO SI0MD &g SN S19Yyd0a))
seouslIadxs [puosiad Jlayl UO PasSDQ SBYDIMPUDS O 81SD} Byl 8quoasaq ' |

[IIM USIPIIYD
L

:sannaalgo Huluiean
«BUlsD] Y2IMpups,, 10} UD|d AHADY

"2|NPaYDs A|Iop $,211U8D

|ooyos-aid 2y} uo Bulpuadap ‘SADP JUBIBJIP OM} 1O JNOY UD JSAO [NO PBILDD 8 PINOD YdIym upn|d ALIAILOD UD JO S|dWDXd UD SI MO|Sg

“JoIlJ0d palpiausb spapI JO UOIIDUIqUIOD D PaPN[DUl sup|d 8say] "UsIpiyd 8yl Ylim N0 PaLLIDD 8 PINOM ALIAILOD BUIUIDS| YO0 MOy
paquosap 1oyl suoid pajiplap dojeasp o) upbag J1aydpa] 8yl ‘SY9aM OM] SSOIDD pajuswa|dwl o9 O] SSILIAILDD a8yl padusanbas BUIADH

Copyright © 2013, Ministry of Education, Singapore



}99MS 1ON 1ooMS

188MS JON 1O |88M§

:e10Q :OWIDN
199ys AjiAlIOY

Bulydoib
‘UDIMPUDS S4LINOADJ —
SUOI}OBUUO0D BUBDW e

soousladxa
UO-SPUDY PUD 848I10U0D
BUISN ‘JUSWSA|OAUI DAIIDY e

Buiguosap
pup Buissenb ‘Bulisol AQ
aodioind AIDAILDD UBIPIIYD e

soousladxa
[puosiad pup Jsalajul
$,UdIP|IYD UO SMDIP 19YD0S]|

slayona | ._O"_ S9JON

"|OOMS JOU alp sadA}; AUDW MOY PUD ‘J9BMS SID SOYDIMPUDS

oyl Jo sedAl AUDW MOY INO pulj Of 188ys ALIAIIDD 8yl Ul UWN|OD YD JUNOD Wayl SADH *

1988 AJIAILOY ,1©OMS JON 10 188MG,, 8y} U0 UwN|oD aipudoiddo ayl ul 3ol

o Bullind AQ 810l 8yl PI0DSI WYl SADH "89S] O SOUYDIMPUDS § JSYLIOUD USIP|IYD 8yl SAID

'sassanb Joy) 810|020 04 Jasiupbio olydoub o asn

‘PasN Usaq aAbY [Py} spoalds oyl ssonNb PUD SBYDIMPUDS 8y} 84S0} O} UaIp|iyd ebpinooug -

‘paipdald usag aAby
1DYL SOYDIMPUDS JO SOdA} JUBIBHIP By} JO $8DIIS ||PWIS JO SINIXIW O PUD 81D|d D P|IYD YO0 8AI9

4

:BulIlSDL YoIMPUDS

199MS |OU IO ]oams poalds oyl seowl Julyl Asyl 1oym aIoys "o
pasn eADY NOA Buljjil/poaids YdIMPUDS JOYM Ssens) g
SOUDIMPUDS 8yl JO 81sp] 8yl equoseq ‘o

:0] Way] 199 "]89MS |OU SI byl poalids D YiiM Jaylo sy} puo poaids

199MS D YlIM BUO — paiodaid usag aADY [DYL SSYDIMPUDS 8yl JO Z 81SD] USIp|IyDd 8yl SADH °

(1ooms

1OU ‘AJIos ‘1oams “B°a) pasn ppaids Jo sedAl 8y} pup YdIMpPUDS 8y} JO 81Sp} 8y} Jnogp o] -

'910J8q Usipd8 ALY AByl 1Dyl SeYDIMpPUDS JO sadAl ay) pub ‘seopn|d Bulypse J8ayjo 1o swoy

10 S|P W ‘BWlIl} YD0US LD SBYDIMPUDS BUllba Uaym sadualiadxa J1ayl |08l ualp|iyd dieH -

SOUIALDY

Copyright © 2013, Ministry of Education, Singapore



SI3YOD3| 10§ SIJON

SSILAILOD fUaIBlip 9yt Bulle|dwod uaym uaip|iyd 8y} Jo ssedoud Bupjuiyl ayl-g
ualp|iyd ay} AQ paioys sedusuadxy |
:BUIMO||0} By} PIODBI PUD BAIBSAO

UolDN|DA] S,19YdD3]

Jojndod [Sa| PUD JSOW 8YI S| YDIMPUDS YDIYM [NOgD |0l UaIp|iyd
SADH "SOUDIMPUDS 81LINOADJ JO $8210YD I8y} Uo pasog ydolb uowny O WO} Wayl SADH 4
‘9ousI8)ald JIay] JOJ SUOSDal 8yl $SOJD Byl YlIM 8I0YS WSyl SADH ,,¢ 9LUNOAD)
INOA SOM YDIYM ‘PaISD] SADY NOA SBYDIMPUDS JO S8dA] 9 ay) JO INQO,, :USIP|IYD ASY '8
:YDIMPUDS S1INOADS AW

SOUIARY

Copyright © 2013, Ministry of Education, Singapore



€L/0L/0l DISNW JO sodA| JUBIBIP Of USISIT e
el/6/tl eL/L/zl {1 }NOQD YD} PUD BINLOU Ul SINDDO I SO LD 8AISSQ e

JUBWSAOW PUD DISNUI PUD 1D N0 sBUIj@8) PUD SDaPI 8I0YS

gL/e/le eL/Sly SBUOS O} SOSISA MBU PUD SUOILDD BIDBID)
eL/z/L1 SBUOS AUDAWODDD O} SpUBWNIISUl UOISSNDI8d 10} SWYIAYL S1duuls osIAoIdWl| e
eL/e/1 eL/1/52 eL/1/0z Ap0odg 8y} Jo spd JuaIS|IP PUD S|00} JO AJSLIDA © BUISN SYIOMUD 940310 e

uol puUIBoWI PUD UoIlPUBWLSdXS BUISN JUSUWSAOW PUD DISNW PUD 1D 8103810 ¢

€1/8/1 eL/v/ST SL/vly $921N0S JO ALSLIDA O WO} SPUNOS SSIUB0DSY
eL/Lly eL/z/ie eL/z/L WYJAYJ — DISNW JO SjUDWSB|S 8SIUBO0DDY e
eL/el/l eL/L/vT el/1/S1 eL/1/ol sodpys - D JO SJUBWS|S asSIUB0DDY e

JUSWSAOW PUD DISNU PUD LD ybBnouyl sbBuljges] pup soapl ssaidx] g
SOIJIAILO0 JUSWSAOW PUD JISNW pUb LD Aofug-|
pafisiAay paciojuiay paonpouyj mco_.__momm_ﬁ puo s|ijS ~Om—uv_>>0cv_ pup sjpog mc_c._dod
uoissaidxg aAlLaIY) pup SOIBYYSAY

:MOJ[8Q 8]|gD} 8yl Ul UMOYS S| paxonil q
P|NOD UOoIssaIdx] 8AIlDaID) PUD sOIIaYlsayY ‘Dalo BUIUIDg| 8y] J0) SUOILsOdsIp PUD S||IMs ‘obBpajmouy ‘sjnob Buluins| Moy JO 9|dwnxa Uy

s|P0S BuluIDaT )oDI] */

Copyright © 2013, Ministry of Education, Singapore



Organising the Learning Environment

An effective learning environments is purposefully designed to provide engaging,
stimulating and challenging learning experiences to promote children’s holistic
development. The three key aspects that teachers need to consider include:

* The physical environment
¢ The interactional environment

* The temporal environment

The Physical Environment

The physical environment can be set up to provide opportunities for children to
engage in purposeful play and learn at their own pace.

A space where children can
explore with concrete materials
and manipulatives to solve
problems and discover answers
to questions on their own.

Copyright © 2013, Ministry of Education, Singapore




A space where
children work
cooperatively and
make decisions
independently.

A space for children to engage in
pretend play and try out different
roles to make sense of their daily
experiences.

A space where children
can experiment with
different media and
tools to express their
fhoughts and ideas.
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allow children to explore and

The physical environment can also be organised to
develop their creativity and imagination.

A space for children to
perform and create.

A space for children to
imagine and express
themselves.
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A space where children cooperate and work fogether.

A space where children play to find out how things work.
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The Interactional Environment

The interactional environment can be designed to allow children to interact with
objects, peers and adults and engage in shared and sustained conversations.

Children interact with
each other before

expressing themselves
through movement.

Children are given sufficient time to
interact with objects and falk about
their experiences with their peers.
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Children develop language and social skills as they take turns to tell a story.

-
hfii

Children ask questions and express their thoughts and feelings with their peers
and teachers.
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The Temporal Environment

The temporal environment refers to the time and space for activities such as routines
and fransitions between activities.

Children learn self-help skills
in their daily experiences. \
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Children learn to share and say “thank you". B ——

Children learn to help their
teachers and begin to
understand that things need
to be put away after use.
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Planning for Routines and Transitions

What are Routines?

Routines are activities that are repeated day after day and enable children to
anficipate what happens next. This predictability gives children a sense of conftrol
over what they can/cannot do during each part of the day. Routines help children
to feel more comfortable within the pre-school centre. In the classroom, routines are
developed into a daily schedule.

What are Transitions?
Transitions happen in between the scheduled routines of the day. They indicate a

change, either of activities, location or teachers, which should be seamless.

Why are Routines and Transitions Important?

Routines and transitions are good /
opportunities  for teachers to
observe and enhance children’'s Some questions that teachers need to
. . . bear in mind when managing routines
learning in an authentic way. Many | T e
teachable moments may arise ’ |
ave |.

during routines and transitions and

provide opportunities for teachers e Given clear instructions to children on
. . . . . what to do?

to guide children in their social and

- e Spoken to the children in a calm and
emotional development. friendly way?

Examples * Helped children to regulate their
behaviours using a firm but friendly tfone?
* Arrival and dismissal routines « Received them warmly on arrival and
are opportunities for children sent them home in a friendly way during
T
to show care and concern for elBnEREf:
ther xchanain reetin e Paid attention to individual children by
O. ers by excha ging greetings listening fo them and complimenting
with peers and adulfs. them?
* Cleaning up after an activity * Involved children to help with
: ) S 5
will teach children to take el Ilpefelels?
inili ; ; e Made use of suitable opportunities to
responmblll’ry for their learmning interact with children individually to
environment. help them build social and emotional

. . competencies?
* Putting on their own shoes, P

for example after music and
movement activities, will help children to develop positive feelings about their
abilities.

* Snack time is a good opportunity to instill good dining habits.

* Toileting routines such as flushing after use and hand-washing provide
opportunities for children to perform basic life skills.

Through proper planning of routines and transitions, children can gain self confidence
and develop social skills.

Copyright © 2013, Ministry of Education, Singapore



Planning for Field Trips

Field ftrips provide authentic learning experiences that increase children’s
understanding of the world around them. Carefully planned, field trips can also
provide valuable lessons to inculcate respect, appreciation, cooperation, listening,
courtesy, communication and a sense of wonder. Field trips also inspire activities in
art, music, story-writing, drama, movement and show-and-tell time.

Children made
collages based on their
observations during a
nature walk.

Unlike an excursion which is usually planned as a recreational activity to a place of
interest at the end of a school term, a field trip is planned with teaching and learning
objective in mind and involves children’s active involvement and participation
before, during and after the trip. For a field trip to achieve its objectives, it needs to
be carefully planned, like any other activity in the pre-school centre.
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Planning Learning Activities for a Field Trip

When planning a field trip, teachers need to consider the following three levels of
activities:

Pre-field trip activities

Children should be made aware of the purpose of the field trip. A class discussion
can be conducted based on the theme/topic related to the field trip to excite the
children and establish their existing knowledge. They can talk about what they want
to find out from the trip and think of questions to ask the people working at the
places that they are visiting, if applicable.

On-site activities

There should be hands-on activities that allow children to make observations of the
exhibits and displays, where appropriate. This will make their learning more concrete
and meaningful. Teachers are strongly encouraged to take photographs for post-
field trip activities.

A field trip to the Singapore Philatelic Museum for children to find out
more about stamps and how they are used.
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Post-field trip activities
Itisimportant to plan follow-up activities after the field trip o encourage the children
to reflect on what they have learnt.

Examples

* Ask the children to take turns to describe something they had seen, heard or
learnt from the outing.

* Help the class create a display board, poster or scrapbook to document the
things observed during the outing.

* Ask the class to make and send a “Thank you” card fto the host or guide.

Follow-up activities like class projects or artwork that children can do in the classroom
or with their families will reinforce the learning acquired during the field frip.

L m e  em a m

Bt . Ty sy

e, W S e e
b L T -|: Bty L= 10
Ty T by

Children talk about and create collages of animals after a visit fo Swan
Lake at the Singapore Botanic Gardens.
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3 <

Example: Planning a Visit to a Primary School 2, 9"

Learning Objectives:
Children will
* Learn about the routines and facilities in a primary school setting
* Develop positive attitudes about attending a primary school

* Experience buying things at the school canteen

Suggested Pre-field Trip Activities:

» Discuss about going to a primary school the following year with the K2 children.
Talk about:
- How they feel about going to a new school

Who they will meet at the new school

What they will see at the new school

What they will do at the new school

What they think they will like or dislike about the school

* Using photographs taken of different parts of a primary school, talk about some
of the facilities that they will find in a primary school.

* Draw attention to the canteen and talk about how they can buy things at the
school canteen. Have children set up a “school canteen” in the pre-school
centre’s Dramatic Play Centre and practise buying and selling using tokens.

* Inform children about the plan to visit a primary school and discuss what they
will be doing during the visit (include the need to bring a certain amount of
money to buy food at the canteen), what they would like to find out and the
questions they would like to ask.

Suggested On-site Activities:
* Meet the principal or host teacher of the primary school.

e Tour the school’s facilities such as the Primary 1 classroomes, library, music room
and school field before visiting the canteen.

* Walk around the school canteen to learn about the different food stalls and
the types of food that they can buy. With the assistance of parent volunteers
and accompanying teachers, children will:

- decide what they want to buy and interact with the stall holders to find out
the cost of their purchase

- use the money they brought to pay for the food and drinks they wish to buy

- bring the food and drinks to the table
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* Take photographs of the different facilities visited by the children and their
experiences in the canteen.

Suggested Post-field Trip Activities:
* Recall and talk about their experience using the photographs taken during the
visit.
* Have children draw their experience of visiting the primary school. Document

the tour of the school and the learning that took place using photographs and
children’s artwork.

* Write a thank you note to the principal or host teacher of the primary school.
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Involve Parents/Families

Parents/families can be involved by helping to supervise the children during the field
trip. In addition, they can help to facilitate and extend the learning process at home.
For example, they can bring their children to the library and read up on the relevant
topic or watch documentaries together. This will further enrich the children’s learning
experiences and foster closer family ties.

Administrative Considerations When Planning a Field Trip

Besides planning the activities, other aspects of the field trip should also be carefully
planned. Below is a flowchart that summarises the administrative responsibilities that
teachers need to consider when planning a field trip. Figure 3 below highlights what
teachers can do before, during and after a field trip.

Figure 3: Flowchart showing the administrative considerations when
planning for a field frip

Things to do before a field trip

Select and recce (if necessary) the site
Seek parental consent
Plan the day’'s schedule/programme
Confirm transport arrangement
Make supervisory arrangements
Prepare safety precautions

Make alternate plans for wet weather

l

Things to do during a field trip

Ensure all safety measures are carried out
Supervise children

Take photographs

l

Things to do after a field trip

Evaluate the field trip

Document children’s learning during the field trip
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Select and
recce the site

Seek parental
consent

Things to do before the field trip

Identify the learning objectives of the field trip and select a
suitable place to visit. Contact the site operators to obtain
pre-trip information such as:

* Opening hours

* Admission charges

Floor plan
* Facilities

* Education programmes available for pre-school
children

In many places of interest, there are education officers who
are able to conduct hands-on learning activities to provide
children with a meaningful and enriching experience. Make
reservations for specific educational programmes that you
would like their experts to conduct for the children during
the visit. For more information, contact the education
departments of the places of interest or visit their welbsites.

If possible, visit the site to familiarise yourself with the
learning opportunities and be alerted of potential risks and
challenges that staff and children might face during the
visit.

Once the date of the field trip is confirmed, send a note to
the parents/guardians describing the field trip to get their
consent for their child's/ward’s participation.

The consent form could include the following:

* Venue

e Date and time of the frip

e Educational purpose of the trip
e |tinerary

* Cost

e Transport arrangements

* Supervisory arrangements

e Refreshments

Refer to Annex B for a femplate of a consent form.
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Plan the day’s
schedule/
programme

Confirm
transport
arrangements

Make
supervisory
arrangements

Prepare safety
precavutions

Make alternate
plans for wet
weather

Things to do before the field trip

A programme for the day could include time, activities,
places to visit and talking points. Ensure that ample time is
given for the children to observe, ask questions and work
on any tasks given during the field trip.

Refer to Annex C for an example of a programme for a
field trip.

Confirm the date of the trip and make the necessary
transport arrangement with the bus company that serves
the pre-school centre. Ensure that the bus driver is familiar
with the bus route and destination. Confirm pick-up and
drop-off time and points. Obtain the contact number of
the bus driver.

Approach the principal, teachers or parents to help
supervise the children during the field trip. A small adult-child
ratio is desirable to ensure safety and maximise learning
opportunities. The increase in adult-child interactions
enhances children’s confidence and reinforces their
learning.

Before the ftrip, brief all accompanying adults on the
following:

* Objectives of the field trip so that they can maximise
learning opportunities when interacting with the
children

* |tinerary/programme
* Their roles and duties

* Procedure for handling emergencies

Brief all the children on individual and group safety during
the field frip. It might be advisable to assign a group leader
or have a buddy system to help children look after one
another. Ensure that the first-aid box is well-equipped to
treat minor accidents such as cuts, bruises, insect bites and
stings.

Prepare a list of parents’ contact numbers, in case of an
emergency, to take along during the trip.

Adyvise the children to be prepared for wet weather by
bringing extra clothing and an umbrella/raincoat. It might
also be advisable to have alternative plans in case of bad
weather.
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Ensure all safety
measures are
carried out

Supervise
children

Take
photographs

Evaluate the field
trip

Document
children’s
learning during
the field trip

Things to do during the field trip

Teachers need to do the following:
* Remind children of individual and group safety

* Observe and ensure that the group leader or “buddy”
and accompanying adults carry out their roles

* Inform everyone where and who they should seek help
from in case of an emergency

All children should be supervised at all times, including
visits to the toilets and at rest areas. Ensure children keep
to the designated walkways and stay away from potential
dangers.

Teachers should take photographs of the activities, people,
artefacts and/or equipment at the site to:

* Help children recall their learning experiences
* Help teachers to document children’s learning
* Facilitate post-field trip activities

Things to do after the field trip

It is important to evaluate the outcomes of the field trip in
terms of the achievement of the planned learning objectives,
the educational programmes as well as the facilities at the
site. It is also useful to reflect on the problems encountered
so that a better field trip could be organised in the future.
When evaluating a field trip, teachers could think about
some questions:
* Have the learning objectives been met?

* Are the facilities and on-site educational programmes/
activities relevant and appropriate ?

* What problems/challenges did teachers/children
encounter?

* Should the site be recommended for future field trips?

To help children continue talking about their experiences,
teachers can display the following:

* Artefacts collected during the field trip

* Children’s documentation of their observations during or
after the field trip

* Photographs with brief descriptions of the learning process
that took place before, during and after the trip

* Photographs of children’s constructions or drawings about
what they have learnt during the field trip
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Reflecting on My Practice

Identify a learning goal or a specific skill/disposition that you want
children to learn and describe the contexts and learning experiences/
ideas that are relevant for each type of environment.

Learning Goal:

A\

Key Knowledge, Skills & Dispositions:
\Y

1 Physical N
environment

2 Interactional |
environment

A\

A\

3 | Temporal N
environment

A\

A\
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Teachers Facilitate the Learning
Process

A/
‘ ‘ As facilitators, teachers play a vital role in stimulating children’s
thinking and extending their learning by providing opportunities for
purposeful play and authentic learning though quality interactions. ’ ’

Nurturing Early Learners: A Curriculum Framework for Kindergartens in Singapore, 2012, p.53



Strategies to Facilitate Learning

An effective pedagogical approach that teachers can use to nurture holistic
development is to motivate and extend children’s learning by building on their
interest and curiosity. This can be facilitated by:

* Engaging children in learning through purposeful play

* Providing opportunities for authentic learning through quality interactions

When selecting strategies to facilitate learning, teachers need to be mindful of the
process through which children construct knowledge and acquire concepts and
skills (refer to the learning cycle mentioned on page 15). Facilitation of learning
should take place at each phase of the learning cycle (awareness, exploration,
acquisition and application) and strategies selected should enable children to
move on to the next phase of learning.

Four of such strategies are:

* Using purposeful play
* Using authentic learning contexts
* Using cooperative learning strategies

* Using questions

Using Purposeful Play

The concept of purposeful play seeks to ensure that teachers purposefully plan for
learning and interact with children in their play with the intent of achieving desired
learning goals. It is also about being sensitive to children’s interests and always
seeking to find out ‘what they know’, ‘what they are paying attention to’ and
‘what might engage them to learn in fun and meaningful ways'. At the same time,
teachers are consciously considering the goals and objectives they wish to work
towards through the children’s play.

Children learn about
Numeracy concepts
through games that
require them to count
with their fingers.
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Purposeful play forms part of the continuum of play which ranges from child-
directed play (unstructured with free choice by children and with no/little support
from teachers) to teacher-directed play (highly structured with only teacher-
led instructions and directions). The figure below illustrates the degree of teacher
involvement in the continuum of play.

Figure 4: Teachers’ involvement in relation to children’s play

Unstructured Purposeful Highly
free play play structured play
< >
Children direct Children explore the Teachers direct the
their own play with world through play play while children
no/little teachers’ that is intentionally merely follow
support planned and instructions

facilitated by teachers
to achieve desired
learning goals

Successful learning through purposeful play is evident when the following /
four characteristics are observed:

* Children enjoy the learning experience.

* Children are actively involved in exploring, developing and applying
knowledge and skills.

* Teachers have carefully thought through the learning objectives and
considered children’s interests and abilities.

* Teachers observe children at play to discover what they have learnt
and then facilitate/shape their activities to reinforce or extend their
learning towards intended objectives.
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Teachers’ roles in facilitating purposeful play include:

* Intentionally planning learning experiences that are fun, enjoyable and
allow children to be actively involved in exploring, developing and applying
knowledge and skills

* Organising the environment to support active learning

* Observing children at play to find out what they have learnt

* Guiding and extending children’s learning to achieve the desired learning
goals

As children participate in parachute play, they develop eye-hand and
body co-ordination skills. The purpose of this learning experience is also
to foster a good sense of camaraderie among the children.
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Using Authentic Learning Contexts

Authentic learning contexts are important as they help children make sense of
the new information that they have learnt and relate it to what they already know
or have experienced. Learning experiences are authentic if they are situated in
meaningful contexts and reflect how knowledge/skills can be applied in children’s
everyday lives. When children engage in authentic learning, they learn first-hand
how to apply their knowledge and skills in actual settings and experience what they,
or other people, might do or respond in real-life contexts.

Real-life problems and challenges can be presented to children through group
games, small group investigations and in learning centres set up in the classrooms.
Field trips also provide children with opportunities to learn in contexts that are
authentic.

Examples of authentic learning experiences include having children:

* Reuse items in the classroom
* List ways to be good neighbours
* Investigate the relationships between people and other living things

* Find out why rules/safety measures are important, for example, why they need
to put on the seatbelt when travelling in a vehicle and wear a helmet when
cycling on a bicycle

It is the teachers’ role to create authentic learning contexts and engage children
in quality interactions in order to help them develop knowledge and skills that are
transferable to real-life situations.

The child manipulates Children explore how to open a tin can with a
with real bolts and nuts. can opener.
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Using Cooperdtive Learning Strategies

In cooperative learning, small groups of children learn together to maximise their
own and each other’s learning. Each group member is responsible not only for
learning what is taught but also for helping teammates learn, thus building an
active and interactive learning community in the classroom and an atmosphere of

achievement and success.

Teachers can promote cooperative
learning in the classroom by:

* Providing children with a safe and
challenging learning environment

* Encouraging group work so that
everyone can conftribute

» Setting clear tasks for the children to
work on

Children in a cooperative learning-
based classroom are often engaged
in  productive  conversations and
interactions and may forget to be mindful
of their environment. Thus, teachers
need to have quick and simple ways of
getting their attention and maintaining a
reasonable noise level in the classroom.
Some management strategies include:

Why is cooperative learning /
important?

e Promotes active participation in
learning activities

e Promotes self-esteem by valuing all
contributions

¢ Develops oral communication skills

* Develops social skills (e.g. listening,
turn-taking, helping, praising)

¢ Develops thinking skills

* Makes learning enjoyable and
meaningful

Questions that teachers can use to /
help children reflect and evaluate
their cooperative learning
experiences:

e How well did you work together as
a team?

e How can you do it better the next
time?

* Quiet Signal: Raise one hand or hold up a picture cue and slowly count to 3.
Children stop talking and raise one hand to pass the quiet signal to others.

Room must be quiet by the count of 3.

* Six Inch Voices: Use a length of string to demonstrate how softly a child must
speak to be heard only 6 inches away. Remind children to use their 6 inch

voices when working in their groups.
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The table below shows examples of commonly used cooperatfive learning
strategies.

Table 1: Commonly used cooperative learning strategies in pre-school classrooms

Purpose: To Generate and Share Ideas

Strategy: Think-Pair-Share Strategy: Round Robin
Social Skill: Listening Social Skills: Listening, turn-taking
1. Set a task or ask a question and 1. Divide class into groups of 4 to 6.
give children time to think about the

2. Set a task or ask a question and
give children time to think about the
2. Ask children to pair with a partner to question.
discuss their responses.

question.

3. Within each group, ask children to

3. Ask children to share their ideas with the take turns to share responses with one
whole class. another in a specific order after the
“think fime".

Purpose: To Practise and Revise New Skills

Strategy: Pairs Check Strategy: Numbered Heads Together
Social Skills: Helping, praising, turn-taking Social Skill: Helping
1. Divide class into groups of 4 and give 1. Divide class info groups of 4.
Seiein peilr wiliin € Eroup € esk of 2. Assign a number between 1 and 4 to

@IV SnEEt, each individual child in a group.

2. Have Child 1 in each pair work on the
task/first task on the activity sheet while

Child 2 acts as the coach to watch and
assist. 4. Give children time to discuss as a group

and make sure that all group members
know the answers.

3. Set a task or ask a question by saying,
"Put your heads together and think of ...”

3. Encourage Child 2 (coach) to praise
Child 1 if he/she agrees with Child 1's
response. If Child 2 disagrees with Child 5. Call a number (any number between 1

1's response, encourage the pair to and 4) at random and ask the child with
review the response and decide on that number in every group fo share
another response. their answers with the whole class.

4. Have the partners exchange roles for 6. Reinforce the key knowledge/skills/
the next task and repeat steps 1 to 3. disposition taught to consolidate

children’s learning.
5. When the tasks are completed, invite I ng

the pair fo check responses with the
other pair in their group.

6. If both pairs agree with the responses,
let them celebrate by using silent
cheers. If the group disagrees,
encourage them to review their answers
and come fo an agreement.

7. 1f no consensus is reached, intervene
by providing assistance and talking
children through their disagreement.

8. Reinforce the key knowledge/skills/
disposition taught to consolidate
children’s learning.
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Using Questions

Quality interactions involve teachers and children engaging in extended
conversations to build on ideas and concepts. Teachers need to be skilful in asking
questions and using prompts to engage in conversations and discussions with
children.

Research has shown that higher-level thinking skills develop when children are
encouraged to reflect, predict, question and hypothesise. As such, teachers need
to find ways to facilitate children’s thinking beyond what they already know.

Teachers seek to understand children’s thinking and learning process by encouraging
them to put into words their thoughts or what they have seen, heard, experienced
and learnt. Through conversations and by listening respectfully to what children
have to say, teachers reinforce and extend children’s learning and develop their
thinking skills.

The discourse between teachers and children builds trust and reinforces the close
personal relationship between them. This caring and nurturing relationship also
enables children to be confident in asking questions and extends their natural sense
of curiosity to seek answers to their questions.

Teachers formulate questions to arouse and sustain children’s interest and motivate
them to think and develop inquiring attitudes. Asking relevant questions also helps
scaffold children’s learning, challenging them to a new level of understanding and
acquisition of skills.

Higher-level thinking skills that can be infused in the curriculum
include:

* Organising skills — fo arrange information so it can be understood
or presented more effectively (e.g. by matching similarities, noting
differences or indicating sequence)

* Analysing skills — to clarify existing information by examining parts and
relationships

* Generating skills - to add information beyond what is given and
make connections between new and old information so as to
elaborate on an idea, draw generalisations, make predictions and
explore alternatives

* Metacognitive skills (*thinking about thinking”) — to help children be
aware of their own thinking processes and have active control over
these processes
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A good question has focus, clarity and appropriate infonation to support discovery
and critfical thinking. The table below shows examples of types of questions that
teachers can ask.

Table 2: Questions that teachers can ask

Questions for Examples Examples based on the topic “My
Feelings" (Context - Children have just learnt the
songs “Appa Ennai” and “Chan Mali Chan”)

Purpose: To promote information-gathering skills
* What do you remember e« What do you think the song “"Appa Ennai”

about ...? is about?
. * What happened the last ¢ As you were listening to the song “Chan
Recalling . : m fic :
" . fime we ...? Mali Chan”/*Appa Ennai”, how did you
information >
* Can you name the ...?” feel?
* How many times did we sing the phrase
“Chan Mali Chan”?
e What do you see/hear/ ¢ What does the song “Appa Ennai” make
. ) feel/smell ...? you want to do?
Directing .
attention e Can you show me what you feel like
doing when you sing the song “Chan Mali
Chan"?
Purpose: To promote organising skills
e How are they alike/ e How is the song “Chan Mali Chan”
. different? different from “Appa Ennai”?
Compainng e How can we group ...? ¢ Which song would you like to listen to

and classifying when you are sad?

* Which song makes you feel happy?

e What happens first? (Context: Children have learnt the dance
. B What comes next? steps for “Chan Mali Chan”)
Sequencing o * What should we do first?
events
* What action should we do after the 2
claps?
Purpose: To promote analysing skills
e What are the parts or * Which part of the music makes us want to
features of ...? move slowly?
Analysing e How do you know ...? e What should we do when the music
parts and sounds like it is moving faster?
whole » What is a chorus in a song?
e How is the chorus different from the verse
of the song?
* Why do you think ...? * Why do you think the song writer added a
« Whatis ... and why is ...? ~ chorus fo the song?
. » What are the changes * What is the musical pattern in the song
Analysing that take place? “Chan Mali Chan”? After singing the

patterns and

relationships « What would have verse, which part do we sing? How many

times do we sing the chorus?

caused ...? . . ‘
« What was the problem * Why do you think we call this section of
with .2 the song a chorus?
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Questions for Examples

Examples based on the topic “My
Feelings" (Context - Children have just learnt

the songs “Appa Ennai” and “Chan Mali Chan”)

Purpose: To promote generating skills

e What do you think will
happen if ...?

Eliciting ) .
predictions * What do you think will
happen next?
* What are some other
ways to ...?
X * How else ...?
Proposing

* How many ways can
you ...?

alternatives

* How would you
change ...?

Encouraging . 'WhoT would it be like

creative/ if...?7
imaginative » Can you design a ...?
thinking e Can you create ...?

What do you think will happen if we move
slowly for the chorus?

What do you think will happen if we use
the movements in “Chan Mali Chan” for
the song “"Appa Ennai”?

How would you change the movements
in “Chan Mali Chan” so that they better
fit the song "Appa Emai”?

How else can we move to the song
“Appa Ennai”?

What other words can we use to sing the
chorus for “Chan Mali Chan”?

Can we create a new action for the
words "hoi, hoi"” in the chorus?

Purpose: To promote metacognitive skills

e How did you know ...?

SEEEIE « How did you decide ...?
aware of
one’s l[hinking * What made you think
processes Ol 007
Comparing * How is your ... different
one’s thinking from your friend’'s?
w'.ih f.he * Do you think it is better
thinking of or Worse?
others

e What do you like
Expressing about ...?
emotion . e How did you feel ...?
and making

connections
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How do you know that the song “Chan
Mali Chan"/“Appa Ennai” is a happy/sad
song?

What makes you think that *Chan Mali
Chan” is not a Chinese song?

How are the words you suggested
different from your friend’s?

Whose suggestion fits better with the
music? Why do you think so?

Which song do you like better? “Chan
Mali Chan” or “Appa Ennai”?

Which part of the song do you like most?
Why?

Which part of the song makes you feel
happy/sad?



Reflecting on My Practice

Identify a theme and a learning goal and think about how you
can use the following strategies to facilitate learning:

* Using purposeful play
A\

* Using authentic learning contexts

A\

* Using cooperative learning strategies

A\

* Using questions

A\

Copyright © 2013, Ministry of Education, Singapore







“Teachers can collect information about children’s learning and
development through systematic observation and documentation.
Systematic observation involves coming up with a plan to look at and
record a specific group of children over a period of time in a variety
of spontaneous and planned situations, rather than observing all the
children at the same time. ,,

Nurturing Early Learners: A Curriculum Framewaork for Kindergartens in Singapore, 2012, p.56



Observing and Assessing Learning

In early childhood education, assessing children’s learning involves on-going
and systematic observation and documentation of children in action. Evidence
gathered about the children will help teachers understand children’s likes and
dislikes and strengths and weaknesses. When combined with information gathered
from the children’s parents/families and fellow teachers who have worked with
them, a holistic view emerges to inform curriculum decisions and planning. Using
the information, teachers can plan to maximise their children’s learning and
development and ensure that they are making progress in all learning areas.

Observing and assessing learning and development within pre-school settings
enable teachers to:

* Know and understand the competence levels, interests and attitudes of the
individual child and group of children in order to:

- inform others (parents/families, carers, teachers and other professionals)
about the child/children’s progress

- assess specific developmental needs such as behaviour, speech and
language, physical development and social interactions

- provide appropriate learning opportunities for all children, and not adding
stress to their learning

» Reflect on the effectiveness of the environment and the teaching strategies in
order to:

- revise their activity plans in response to children’s needs

- offer a well-planned and well-organised environment for purposeful play and
quality interactions

- interact more sensitively with children and build positive relationships with
them
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Through daily interactions and observations of children, the teacher understands their
interests, needs and abilities and plans appropriate learning experiences to enhance
their learning.

Observations can be conducted on:

* Individual children - teachers can observe a specific child during a pre-
determined time to gain insights about the child’s:

- interests
- development of skills

- interactions with others such as characteristics of people whom he/she prefers
to intferact with and under what circumstances and the type of language
used

Teachers can use these insights to guide the child’'s development and enhance
his/her learning.

* Small groups of children - teachers can focus on one or more areas of
development, e.g. abilities to resolve conflicts, dexterity in manipulating
materials, etc.

* Whole group - teachers can assess whether all the children have mastered
a particular skill/concept, e.g. gross motor skills like hopping and galloping,
conservation of numbers, etc.

To ensure accurate records, teachers should be prepared at all fimes to make brief

and precise notes which should include the name of the child and the date of the
observation.
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The table below shows some areas for teachers to focus on when observing children.

Table 3: Examples of areas of observation and questions that teachers can think about

Areas of

! Questions to bear in mind while observing children
observation

Interests * What topics cause the child to be attentive and engaged?
* What kinds of things does the child talk about?
* What does the child do when given the opportunity to
choose?
* What questions does the child ask?

Skills and * What does the child do well?
abilities * What does the child find challenging?
* What skills are the child currently working on?
Approach to * How does the child approach new materials?
learning * How does the child intferact with materials?
* What is the child’s preferred way of expressing himself/
herself?
Use of verbal * Does the child speak? If so, how much language does he/
language she have?

* With whom does the child talk to?
* How does the child express himself/herself through words?
¢ |s the child comfortable speaking one-on-one orin a large

group?
Social * Does the child interact with others?
interactions * Does the child seem comfortable interacting with adults or
with adults and other children/familiar people/classroom visitors? How does
peers the child initiate interactions?

* What kinds of activities does the child do with others?
* How does the child handle conflicts with others?
e In what situations does the child seek help from teachers?

Use of body * How does the child move?
language * Does the child use gestures? How often?
¢ |s the child physically expressive?
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Collecting and Documenting Information

Good observation notes are accurate, objective and non-interpretive. They can be
written in narrative or point form. For example, “Li Meng asked his friends, Adi and
Pravin, to help him lift the long block and place it on top of 2 pillars to make aramp.”

Teachers need to consider the following when choosing the methods for gathering
information about children’s learning and development:

* Purpose of the infended observations - “Why do | need the information?” “How
will the information be used?” “To whom will the reports be given?”

* Type of information that will be meaningful - “What kind of information/artefacts
will be helpful for my purpose?”

» Sources of information to be obtained - “Can the sources provide meaningful
and valid information?”

Methods of observation can include:

1.Anecdotal records

2.Checklists and questionnaires

3.Time sampling

4.Event/Frequency sampling
5.Photographs, artefacts and work samples

6.Information and Communication Technology (ICT) resources

Teachers can do the following to ensure that an observation is
effective:

. Determine the need and purpose of the observation

. Plan the schedule for observation

. Understand the ethical issues that might be involved

. Begin the observation

. Analyse and interpret information gathered from the observation

. Reflect on previous teaching strategies and revise planning based
on interpretation of information gathered

. Monitor children’s progress
. Plan ahead to meet children’s needs better

o~ O A WN —

o
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Anecdotal Records

This is an observation of what children say and do while they are engaged in an
activity. Teachers should have a }
notebook or sticky note pads and  prepared observation sheets can include: /
pen or hand-held devices (with

note-taking applications) close
at hand to jot down observations
that can be added to portfolios
and progress reports. These can be * Purpose of observation

surfaced during a parent-teacher * Observations of what children said and did
conference at a later time.

* Child's name and age
* Date and time of observation
 Setting or area where children are observed

Checklists and Questionnaires

Checklists and questionnaires should be carefully designed to ensure the items
listed are most appropriate for a

particular sefting and situation. Some considerations when using checklists: /

Teachers should use checklists ) )
e Checklists only offer a snapshot picture

and questionnaires for the of what a child can do on that day and
purpose of improving practice at that particular time of the observation,
and not as a “report card” to and is usually used for marking achieved
. . milestones.
evaluate children’s achievement. , ,
; . e ¢ Checklists are usually based on a sequential
When using checklists, a ‘mix and approach to development and assume that

match’ approach that combines all children will proceed through the defined
checklists with another data stages in much the same systematic order.
collection method is preferred.

Time Sampling

This can be defined as the teacher making a note of the child’'s actions and
interactions at regular intervals over a set period of time (e.g. every 10 minutes
throughout a 40-minute activity, over 2 mornings.)

Examples of situations that call for time sampling:

* Child is observed to be spending too much or not enough time at a particular
activity/learning centre

» Child is observed to be interacting with only a small group of children in the
class

* Child is constantly exhibiting an inappropriate behaviour

Event/Frequency Sampling

Event or frequency sampling is useful when teachers want to re-direct children’s
unacceptable behaviours. Recording can take the form of a simple table where
teacher checks off the number of times the unacceptable behaviour occurs. Details
such as events leading up to the behaviour, time of the day and the presence of
another person can also be included.
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Photographs, Artefacts and Work Samples

Teachers usually keep children’'s completed work or photographs of their work in
progress in a folder. The children get to bring the entire folder home at the end of the
semester. This compilation of artwork and activity sheets, collection of artefacts from
field trips, photographs of children in action, video/sound recordings, efc., together
with a systematic record of teachers’ comments and observation notes can provide
comprehensive information of a child’s learning, development and progress.

This series of photographs show how a 5-year-
old overcame her fear in coming down the
play equipment: (from left) She was nervous ‘_______—————-‘
and observed how others stepped onfo the circular

platform to come down the pole; she gained some confidence and fried

on her own; she made room on the circular platform and came down with

another friend.
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Information and Communication Technology (ICT) Resources

Teachers can make use of ICT resources for ease and convenience when
documenting observations. Showing parents/families what their children are doing
is often more powerful than communicating via written reports.

ICTresources allows feachers to communicate with parents/families easily, especially
when parents/families are anxious to know how their children are coping in a new
environment at the pre-school centre.

ICT folders such as online portfolios can accompany “paper-based” methods for
children’s observations.

Video and sound recordings can be used to document children’s interactions
with their peers, social behaviours and use of language. They are also useful when
teachers wish to document children’s learning through play. Video recordings, in
particular, makes learning more visible and can be shared with parents/families to
help them understand what their children are involved in at the pre-school centre
and how they are progressing in their learning and development.

Digital cameras, mobile telephones and tablets can be used to capture the process
and products of children’s learning. These photographs and short video clips can be
uploaded into digital folders. Password-required access can be given to parents to
view their children’s progress at their convenience.

MP3 recorders or voice recorders can be used to make sound clips of children’s
interactions with others. These are also useful when teachers want to assess children’s
language and speech development.

Organising Documentation into Meaningful Portfolios

There are various ways of organising observation notes and records for the purpose
of informing the teacher’s own practice and sharing with fellow teachers, parents/
families and other professionals. A more meaningful way to organise what has been
learnt about a child’'s development and learning is by compiling a portfolio that
consists of a collection of observation notes, narratives, photographs, audio/video
recordings, artefacts of children’s work, etc. that informs the holistic development of
each child or a group of children.

Portfolios can be organised in various physical forms, depending on the preferences
objectives, types of work samples collected and space available in the pre-school
centre. Large display boards (or class portfolios), magazine holders, different types
of files and folders, ring binders, photo albums, digital platforms and a combination
of these can be used.
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Portfolios can take several forms such as:

e Class portfolios
* Showcase portfolios

* Teachers’ working portfolios

Class Portfolios

Class portfolios can document collaborative work and group achievement. They
can be arecording, a photograph album, scrapbooks or display board with pictures
and work samples that chart the children’s learning over a period of time. Class
portfolios help sustain children’s excitement about what they are learning and keep
parents/families informed of their children’s progress and engagement in the pre-
school centre on an on-going basis.

Class portfolios can also be a way of sharing information with others, in particular
among the children, between families and children, families and teachers and
among teachers. By sharing and talking about the documented accomplishments,
children learn unique things about their friends and families learn unique things
about their children. Teachers are also able to anticipate challenges and adopt
teaching strategies that have been used effectively.

Showcase Portfolios

Showcase portfolios contain specially selected items that show evidence of
individual child’s accomplishment in relation to the learning goals. They can also be
“a celebration of the child’s unique abilities, achievements, and progress, displayed
through authentic samples” (Batzle, 1992, p. 60).

Children can be encouraged to select the work samples that they feel show their
achievement and add on to the portfolios. This process allows children to reflect on
the work that they have been doing. Teachers can use the following questions to
encourage children to reflect as they decide on what should be included:

* Why do you want this to be in your portfolio?

* What can you tell your friends, parents/families or teachers about yourself?
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Teachers’ Working Portfolios

Teachers’ working portfolios contain materials that help teachers determine a child’s
achievement of learning goals, abilities, strengths, weaknesses, and needs. These
materials provide concrete evidence of a child’'s development and learning and
can set the basis for discussions at parent-teacher conferences and periodic reports
to parents.

Materials in a teachers’ working portfolio include:

* Photographs of children in action

Children’s work samples/artefacts

Observation notes

Interviews with the child

Interviews with other teachers about the child's development/learning/
behaviours

Checklists and questionnaires

The above materials will enable teachers to communicate to parents/families and
other teachers on:

* The child’s process of learning — what the child has learned and how he/she
went about learning

* How the child thinks, questions and creates
e How the child interacts with others

* The child’s learning and development over time
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Examples of how Observations are Documented

Example 1 A' .

Context:

Various ingredients for sandwich-making were placed on two trays — one tray
containing slices of white and wholemeal bread, another tray containing chicken
ham and garnishings such as cucumber, shredded lettuce and thin slices of tomatoes.
A choice of strawberry jam spread and kaya spread were provided in two plastic
bowls. Each child was given a paper plate and encouraged to create their own
sandwich, using whatever ingredients they wish. They had to use the pair of plastic
tongs to select their sandwich ingredients and the butter knife to scoop and spread
the jam or kaya on their bread.

Teacher’'s Anecdotal Record:

Aadil was very excited and repeatedly asked if it was his turn to use the tongs and
the spreads, but waited patiently for his turn. When it was his turn, he took more
than 3 minutes to decide on the ingredients for his sandwich. He hesitated between
cucumber and lettuce, and but eventually decided not to have any. Then, he
became upset when he could not pick up a slice of chicken ham from the tray. It
kept slipping from the tongs each time he tried to pick it up. He also had difficulty
with the butter knife when trying to transfer the jam onto his slice of bread and
ended up dropping most of it on the table top. Although he finally succeeded in
creating his sandwich, he commented that his sandwich did not look as good as his
friend’s and refused to eat it.

Possible Interpretation/Assessment
» Aadil understood the need to wait for his furn and was able to self-regulate.
* He did not seem to be very confident in making decisions for himself.

* The task was too difficult/inappropriate for Aadil, especially the use of tongs
and butter knife.

What the Teacher can Do:
* Provide pairs of tongs and plastic butter knife in the Dramatic Play Centre for
Aadil to practise using

* Provide opportunities for Aadil to build structures with manipulatives to
strengthen his fine motor skills and encourage him to make decisions about
what he wants to construct
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* Involve Aadil in activities that require him to transfer objects from one container
to another using spoons and pincers to strengthen his eye-hand coordination
and build his confidence in handling simple tools and implements

* Praise him for his effort each time he attempts to pick things up with the tools
and implements

Documentation

The teacher can document Aadil's progress using photographs taken over a
period of fime and narratives to show:

* Aadil's progress in manipulating and handling different types of tools and
implements and the development of his eye-hand coordination and fine motor
skills

* Aadil's self-confidence when given the opportunity to make his own decisions

Example 2 7%,

Context:

Children were asked to draw a picture of their family after listening to the story
“I'm Going to Be a Big Sister” by Brenda Bercun.

Teacher’'s Anecdotal Record:

Devi drew a picture of her family, then used a black crayon to colour over the
entire picture. When asked what she had drawn, she replied, “I don't like my mum
and dad. They are going to have a baby. They talk about the baby everyday.”

During story time, Devi got angry when the story “I'm Going to be a Big Sister” was
read, and started pushing her friends beside her.

Possible Interpretation/Assessment

* Devi was distressed by stories about babies and caring for siblings because her
mother was expecting another child.

* She is having difficulty coping with the changes in her parents’ behaviours and
attitudes towards her.

* She does not know how to communicate her feeling of insecurity and fear of
the unknown with her parents.
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What the Teacher can Do:

* Devise a strategy with the parents to assure Devi that she is just as important as
the baby and involve her in any discussion concerning the baby

* Get her excited about preparing for the arrival of the baby brother/sister

* Work with Devi's family to identify some responsibilities for her to do at home so
that she feels her help is needed as she learns o become an elder sister

Documentation:

The teacher can document Devi's progress using a combination of children’s
work samples and observation notes to:

* Describe sequentially how Devi's responses and attitudes towards stories and
role play involving parents and babies change over tfime

* Chart the increase in Devi's confributions and interactions with others during
group activities

Example 3 7,

Context:

The class was given a task that required them to work in small groups of 3 to 4
to create a picture using twigs and leaves. Ee Jin was observed to be touching
the twigs and leaves but did not contribute towards completing the task. He also
had the tendency to run from one corner of the room to another, sometimes
exhibiting disruptive behaviours that upset other children. He is only interested in
tasks that involve objects with wheels.

Teacher’'s Observation:

Observations were made every 5 minutes over a 35-minute period for 3 days
(Monday, Wednesday and Friday) for a week, and the following were observed:

e Ee Jin could only stay focused at an activity for 2 minutes or less, then rushed off
to another learning centre to participate in another activity. The only activity
that he engaged in for more than 5 minutes was the Block Centre where cars,
lorries and train sets were included as part of block play.

* He did not complete the tasks he started.

* He was always running about and rushing from one activity to another.
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Possible Interpretation/Assessment
* Ee Jin does not have the necessary language and social skills to interact and
cooperate with his friends fo complete given tasks.

* He is very creative when activities involve vehicles and wheels.

e He needs to feel a sense of success in activities other than those at the block
centre.

What the Teacher Can Do:
* Re-arrange tables and low shelves in the classroom to reduce the size of open
spaces so that Ee Jin will exercise more care and control when moving across
the room

* Since Ee Jin appears to be interested in vehicles and wheels, remove the
vehicles from the block centre and place them in the art centre and table
activities to encourage Ee Jin to participate in a variety of activities such as
creating artworks by printing with the vehicles, making tracks on paper and
playing matching games, etc.

* Give more attention to Ee Jin during table activities to help him complete his
work and experience success, learn turn-taking and language skills that enable
him to interact with his friends more meaningfully

* Break down tasks into smaller steps to ensure Ee Jin experiences success

* Praise him whenever he attempts to complete a task

Documentation:

The teacher can document Ee Jin's progress by compiling a portfolio of his
completed artworks, activity sheets, photographs of him in action and notes
about his intferactions with other children. Comments and observation notes can
be included to indicate Ee Jin's change of behaviour (e.g. hisincreased attention
span, that he is more on-task, his decreased tendency to run across the room).
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Reflecting on My Practice

Reflect on one child within your setting whom you are particularly

interested to know more. List his/her behaviour/skill/disposition that

attracts your attention. ldentify appropriate methods of observation

and documentation to enable you to report on his/her progress in learning and
development.

What?

Context:

Teacher's Observations:

What Now? So What?
What can | do to help the child What can | learn more about the
progress in his/her learning and child? What are some areas of
development? concern?

What is/are the cause(s) of the
problem(s)?
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Teachers Reflect on and Enhance

Professional Practice
‘ ‘ An important determinant of quality pre-school education is the

quality and professionalism of teachers. What teachers believe in,
know and do have a great impact on how children learn. 99

Nurturing Early Learners: A Curriculum Framework for Kindergartens in Singapore, 2012, p.59



Reflective Practice

A good teacher must be a reflective
practitioner.

Teachers use the processes of reflective
practice to examine their beliefs, goals,
and practices to gain new or deeper
understandings that lead to actions that
improve children’s learning (York-Barr,
Sommers, Ghere, & Montie, 2006).

The NEL Framework recommends a
cyclical process (Figure 5) that requires

the teacher to ask the following questions:

Reflective practice involves: /

* looking back and making sense of
what happened and what one has
learnt about one’s practice, values and
others’ perspectives

¢ looking back and makinginterpretations
that lead one to look ahead and make
plans for future teaching and learning
opportunities

e an ongoing and cyclical process of
monitoring, evaluating and revising
one's own practice continuously

* What happened? (What did | do? What did the children do?)

* So what? (What have | learnt from this activity? How might this change my
future thinking, behaviour and interactions with the children/parent/families/
other fellow colleagues?)

* What now? (What do | want to change when faced with a similar situation?
What improvement can | make to the environment to ensure children progress

in their learning and development? How do | evaluate the changes?)

Figure 5: The cycle of reflective practice

Descriptive Stage of
Reflection

WHAT?

* Ask questions about practice

* Ask questions about children’s
responses to your teaching

* Respond in alternate way
(e.g. change teaching strategy or
modify an activity that may be too
challenging/too easy)

* Evaluate the changes made or the
conseqguences of action

* Document progress, process or
response to infervention

Action-oriented Stage of Knowledge-building
Reflection Stage of Reflection
WHAT NOW? SO WHAT?

* Gather information from multiple
sources (e.g. from yourself, other
professionals and families)

* |dentify root(s) of problems or what
actions were based on

(Adapted from Rolfe, Freshwater & Jasper, 2011)
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The table below provides a guide for teachers to engage in instructional practice
reflection and personal reflection.

What?

So
what?

What
now?

Table 4: Reflection guide for teachers

Instructional Practice Reflection

What did | do in class?
How was the classroom set up?

How did the children utilise the
resources/space provided?

What were the learning activities
that were carried out?

How did the children behave,
respond and react?

Did the children manage
themselves independently at the
learning centres?

What are the consequences of my
action?

How can | observe and assess
children’s needs and learning?

How can | find out about children’s
past experiences, interests and
preferences?

How can | gather information
about children from multiple
sources (i.e. their families, teachers,
other caregivers and peers)?

What can | do to create
meaningful and relevant learning
experiences for children?

How can | extend children’s
learning and thinking?

How can | document and evaluate
what | have learnt?

What can | do next?

How can | change my practice to
achieve what | set out fo do?

How can | plan my learning
experiences that allow the children
to utilise the resources/space
provided?

How can | develop alternative
strategies to work with families
or professionals who may have
different views/beliefs from me?

Are there professionals | can
approach to help me (e.g. with
communicating with families

in their home language or with
negotiating a different culture)?

Personal Reflection

What are my values,
beliefs, biases,
expectations and past
experiences?

How do my beliefs, values,
expectations and past
experiences affect my
practice?

How do my values, beliefs,
biases, expectations and
past experiences affect
my relationship with
professionals, children and
families, especially those
who may be different from
me?

How can | learn more
about others who may
have different teaching
philosophies/beliefs in how
children learn?

Copyright © 2013, Ministry of Education, Singapore



Examples of Reflective Practice

The figure below demonstrates how a teacher reflected on a child’s response
towards activities that she implemented in her classroom. It also illustrates how she
planned to use the information gathered to guide her practice so as to stimulate a
higher level of participation and interaction.

Figure 6: A teacher’s reflection based on observation of Rosiah

What?

12/7/2013

Rosiah was active when she came to the
kindergarten. She played with her classmates
at the Dramatic Play Centre.

Music and movement activity — Rosiah
became disinterested when the topic
about sandwiches was infroduced. She
participated in singing the song “Peanut
Butter and Jelly”, but did not volunteer any
suggestions when asked if she knew of other
types of sandwich spreads.

“Sandwich tasting” activity - Rosiah did not
want to fry the sandwiches and remained
quiet throughout.

What Now? So What?

What can | do to help the child progress
in learning and development?

e Talk about the food that Rosiah
enjoys and elicit responses from her
through questioning

* Visit the bakery - pair Rosiah up with
a child who enjoys sandwiches so
that she will be encouraged to try
some of the sandwiches served
at the bakery; point out to her the
similarities between the sandwiches
served at the pre-school centre and
those displayed at the bakery

¢ Involve Rosiah more actively when
making sandwiches

e Pair Rosiah up with her friend and
have them make sandwiches for
sale at the Dramatic Play Centre

¢ Continue to observe Rosiah during
snack fime fo see if she is more
willing to try food that is new to her
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What can | learn more about the
child?

e Observe Rosiah's involvement in
other activities, especially those
related to bread and food

¢ Talk to Rosiah about the food she
likes and dislikes

e Confirm observations with fellow
teachers and Rosiah's family

e Check with Rosiah’s family if
she has any food allergies that
you might not know and her
experiences with  sandwiches
(e.g. whether the family serves
sanwiches at home, how often
Rosiah has sandwiches for meals/
snacks, what type of food she
likes.)

What is/are the cause(s) of the
problem(s) ?

Some possibilities: Rosiah does not
like sandwiches; she has never tasted
sandwiches; she is careful about
eating food that is new to her; she is
picky about her food choices




The figure below demonstrates how the teacher reflected on her practice to
understand what children had learnt and how she could extend their learning and
thinking.

Figure 7: A teacher’s reflection based on observation of Pravin

What?

12/7/2013

Pravin and Mei Yee were comparing and
grouping sandwiches info 2 trays labelled
“not sweet” and “sweet”. After tasting the
strawberry jam sandwich. Pravin felt that it
was sour. Mei Yee, on the other hand thought
that it was sweet. They looked at each other,
then glanced around to see what their
friends were doing. They finally decided to
place the sandwich in the tray labelled “not
sweet” because their classmates seemed to
be doing that.

What Now? So What?

What can | do to extend learning and What did | learn about the children’s
thinking? decision-making process?

¢ Acknowledge the hesitation of e The children understood what

the children and ask questions to
help them make an independent
decision (e.g. What do you think
strawberry jam is made up of?
What is inside the strawberry jam
that made it taste sweet/sour?
Why was the ingredient added?)

Provide alternative solutfions to the
ones provided, for example, say
to the children, “The strawberry
jam tasted both sweet and sour
because the ingredients consisted
of .... ", "What other food is both
sweet and sour?”, etc.

Provide more opportunities for
children to make decisions and
solve problems together.

Praise the children for their
decision-making process so that
they are more wiling to express
their thoughts and ideas.

was required fo complete the
given task. However, they were
unsure what to do when there
was a difference in opinions.
Instead of talking it out with
each other to come to an
independent  decision, they
decided to do what most of their
classmates did.

¢ What questions will help them
come to a final decision of
their own when faced with
uncertainties?

* How else can | support the
children inreasoning and making
decisions?
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Reflecting on the Application of iTeach Principles

To evaluate if the iTeach principles were applied, teachers can use the checklist

below to reflect on their daily practices.

Table 5: Reflecting on the application of iTeach principles

iTeach Principles

Integrated
approach to
learning

Teachers as
facilitators of
learning

Engaging
children in
learning through
purposeful play

Authentic
learning
through quality
intferactions

Children as
constructors of
knowledge

Holistic
development

Checklist for Reflection

The activity:
Ll Is structured within a meaningful context for the children

[l Provided opportunities for children to be involved in
more than one learning area

| have considered the following in my activity plan:
L1 Children’s needs
[l Children’s interests
[l Children’s abilities
L1 Children’s prior knowledge and experiences
L1 Opportunities to nurture learning dispositions

The play experience:
[l Is enjoyable to the children

[l Actively involves children in exploring, developing and
applying knowledge and skills

[l Involves learning objectives that take intfo consideration
children’s interests and abilities

[l Helps children to reinforce or extend their learning
towards infended objectives

There is provision for:
[l Meaningful interaction between children and objects/
people
[l Sustained conversation between children and teachers

The activity allows children to:
[l Explore materials and discover answers for themselves

L1 Try alternative ways of doing things and/or expressing
themselves

[l Make connections between their prior and new learning
Ll Extend their thinking

The planned learning activities develop the children in the
following learning areas:

[] Aesthetics and Creative Expression
L1 Discovery of the World

[l Language and Literacy

[l Motor Skills Development

[J Numeracy

[l Social and Emotional Development
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Teachers may also use the checklist below to reflect on their activity plans or on their

daily practice.

Table 6: Reflection checklist for teachers

Child development and
learning principles

Children develop
holistically and learn as a
whole

Children learn best when
they are actively involved
in the construction of
knowledge

Every child can learn and
each child learns differently

Children develop
knowledge, skills and
dispositions by building on
those already acquired

Children's development is
influenced by the different
social and cultural contexts
they live in

Children develop and learn
best when they feel safe
and valued

Checklist for Reflection

Are my practices guided by child development and
learning principles?

Have I:

[1 Planned learning experiences that value and recognise
the holistic development of children?

[l Designed learning experiences within a meaningful
context to support children’s holistic development?

[1 Planned a daily schedule, roufines and transitions that
support children’s holistic development?

[1 Included all aspects of children’s development in my
observations and assessment?

[l Planned activities and provided materials to support
children in their exploration of the environment and
their expression of ideas?

[1 Created learning environments and experiences that
engage children in exploration and experimentation?

[1 Actively engaged children to stimulate their thinking
and extend their learning?

[l Gathered enough information to know the
developmental and learning needs of each child?

[l Gathered enough information to know the interest and
abilities and of each child?

[1 Set realistic expectations for each child?

[1 Planned and carried out activities/projects/curriculum
that cater to children with different learning needs?

[1 Provided opportunities for children to progress from
simple to complex concepts or from concrete to
abstract understanding?

[1 Made links between individual children’s prior
knowledge, skills, dispositions and experiences with
their current classroom learning experiences?

[1 Provided materials and resources with varying levels of
difficulty?

[J Gathered information about individual children from
a variety of sources e.g. families, care providers and
other teachers?

[ Provided opportunities for children to interact with their
peers, tfeachers, families and community?

[1 Provided opportunities for children to interact with
materials of different cultures?

[1 Formed positive relationships with individual children?

|

Ensured that all children feel included and valued?

[l Built trusting relationships with children and their
families?

(Adapted from Bredekamp, S. & Copple, C., 1997)
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Reflecting on My Practice

Reflect on one of your classroom activities. Note the setting and
some observations that you have made and suggest how you can
extend the children’s learning and thinking.

What?

Setting:

Teacher’s Observations:

What Now?

So What?

What can | do to help the children
progress their learning and
development?

What can i learn more about the
children? What are some areas of
concern?

What is/are the cause(s) of the
problem(s)?
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laborate with Families

Teachers Co
and the Community

“ Teachers can harness the strengths and expertise of families
to enrich the teaching and learning in and beyond the classroom.
When families are involved in what their children are learning in the
pre-school, they are more likely to cooperate. Stronger ties and
commitment to the centres are formed. , ’

Nurturing Early Learners: A Curriculum Framework for Kindergartens in Singapore, 2012, p.62



Partnering Families and the Community

While pre-school centres work diligently to provide all children with quality curriculum
in a nurturing environment, they cannot do it alone. One of the key components in
an effective curriculum is the strong partnerships that pre-school centres build with
families and the community. When the community, families and teachers regard
one another as partners in education, a caring community is inevitably formed to
support children in their learning.

Examples of Benefits in Partnering Families and the Community

Parents/Families Teachers Children
* Are more involved in * Develop a better * Have enhanced
their children’s learning understanding of performance, attitudes
and development children and their and interests towards
families and use the learning

e Can share information information to make
about their children’s e Have a more enriched

interests and needs ch!ldren > Iecrmng more parent/family-child
enjoyable, meaningful

» Support and extend and rewarding IETeEen

children’s learning at . , * Feel more secure and

* Benefit from parents’/ -
home : , benefit more from the
el T S learning opportunities
¢ Know more about their contributions as they . 9 opp
: ; . A given to them

children’s experiences share their skills and

beyond home setting expertise * Develop greater

and use the information confidence moving from

e Develop trust and

to support their learning communication

and development more

home to pre-school setting

e Experience continuity in

effectively learning
The Family
fo help families support children’s Ways in which families and teachers
learning at home, it is important for can work together

the teacher to keep families informed
of the learning that takes place in the
pre-school centre. Similarly, families
can keep teachers informed about
what and how the children learn at
home.

e Communicating and sharing information

* Connecting learning at home and in
the pre-school centre

e Contributing to the pre-school centre
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Communicating and Sharing Information

Good communication between families and teachers is key to promoting children’s
learning and development. Teachers need to be mindful of the home situation and
their needs when communicating with families. Teachers can begin by creating
an atmosphere in the pre-school centre that welcomes parental involvement and
encourages two-way communication between families and teachers. Some possible
areas that teachers can share with families include:

* The pre-school centre’s vision, mission, philosophy and values

* The curriculum, goals and pedagogical approaches

Staff training and qualifications

Teacher-child ratio

The pre-school centre’s facilities

Opening hours and fees

Policies concerning managing behavior, promoting healthy living, providing
first aid and settling in

Families and teachers also need to communicate regularly about the children’s
interests, needs, daily experiences and progress. Writing notes, talking and using
photographs are all helpful ways to communicate with families.

It is important for teachers and principals to be able to relate well with families.
However, occasionally differences might arise.

When managing differences, teachers should remember to:

e Focus on what is best for the child

Adopt an open view

Listen actively to families’ feedback

Ask questions to obtain a better understanding of the issue and to assure them
that their feelings and viewpoints are acknowledged

Put across views calmly and provide explanations that are based on their
professional assessment of the child
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Connecting Learning at Home and in the Pre-school Centre

Learning is made more meaningful for children when teachers find out from families
their children’s interests, abilities, skills and dispositions. This serves as a starting point
for them to plan learning experiences that are interesting to and appropriate for the
children.

Examples of ways in which teachers can help families to support and extend learning:

* Sharing information about the curriculum with families via the pre-school
centre’s bulletin board and digital photograph-sharing platforms

* Sharing resources such as pamphlets, tips and learning kits about parenting
and children’s development and learning

* Inviting families to join in activities to learn about how and what their children
are involved in at the pre-school centre

* Printing and distributing a regular newsletter that provides useful information
such as song lyrics and rhymes that the children are learning, important dates,
policy updates, snippets of child development theories, fun activity ideas to do
at home, etc.

» Suggesting ways that families can support their child’s learning and development
at home (e.g. reading, singing, telling stories and playing games with their child
and encouraging their child to ask questions and find out things together)

Contributing to the Pre-school Centre

Families can make valuable contributions to their children’s learning and
development by sharing their experiences and skills with the pre-school centre.

Some ways in which families can contribute to their children’s pre-school centre are:

* Share their skills and expertise (e.g. demonstrate a craft, tell stories or help with
sports, drama and musical activities)

* Participate in the pre-school centre's projects or events (e.g. accompany
children on a field trip, assist in raising funds, etc.)

» Contribute resources to support the setting up of learning centres (e.g. provide
plants and gardening tools for a garden patch, props for dramatic play centres
and outdoor play areaq, etc.)

* Share information about their family culture and traditions
* Talk to children about their ideas and artwork

* Form a Parent/Family-Support Group
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The Community

The partnership between home and the pre-school centre can be further enriched
by linkages to the community. Community-based programmes often provide
opportunities for children to construct new knowledge, acquire new skills and apply
them in meaningful and authentic contexts. Collaboration with the community can
also foster more efficient use of resources and sharing of practices that support
children’s learning and development.

Examples of ways that pre-school centres can collaborate with community partners
such as commercial or government-related agencies/organisations:

* Using educational materials developed by community partners to plan
learning experiences in the classroom

* Bringing children to the agences/organisations to help them gain a better
understanding of the services rendered and their contributions to the
community and their daily lives

* Having children participate in the educational programmes organised
by community partners to tap their expertise and help children make
connections between what they learnt in the classroom and how the
information/skill is applied in actual contexts

* Inviting resource persons from the agencies/organisations to the classroom to
share their expertise or information

Potential Community Partners

Types Examples

* Banks

Commercial . .
* Singapore Science Centre

agencies e ]

* Wildlife Reserves Singapore

* National Arts Council
Government- e National Environment Agency
related

* Neighbourhood Police Post
» Singapore Civil Defence Force

organisations

Non-profit * Community Development Councils/Community Centres
organisations « Self-help groups

e Child care centres
e Kindergartens
e Primary schools

Schools/Pre-
school centres

Health Promotion Board
* Museums

National Library Board

e National Parks Board
Public Utilities Board
SingPost

Statutory boards
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Working with Primary Schools to Smoothen Transition

Pre-school education lays the foundation for lifelong learning and prepares children
to be ready for the changes that will take place when they start formal schooling.

Examples of practices that pre-school centres can carry out to facilitate a smooth
transition to primary school:

Bringing Kindergarten 2 children on a field trip to primary schools

Inviting primary school principals or teachers to share with the children about
what they do at their schools

Inviting primary school principals and teachers to give talks to families on
primary school education

Having combined celebrations with primary schools such as Racial Harmony
Day and National Day celebrations

Providing families and teachers with general information of primary school
education

Talking about the daily routinesin the primary school (e.g. flag-raising ceremony,
recess, assembly, timetable and wearing of the school uniform)

Creating routines that allow time and space for children to work and learn
independently

Encouraging children to practise skills such as buying food, organising their
school bag and passing messages between school and families

By getting children excited about new experiences, such as making new friends or
learning new things, teachers can build confidence and enthusiasm in the children
and better prepare them for Primary One. Teachers can further help the children
look forward to attending primary school by highlighting the enjoyable and positive
aspects of learning in a new environment.
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Reflecting on My Practice

Examine your existing partnership programme with families and
reflect on how you can increase parents/families’ involvement to
enhance children’s learning and development.

Date:
A\ A\ A\
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Annex B

A Template of the Field Trip Consent Form

XXX KINDERGARTEN
Field Trip Consent Form

Field Trip:

Date/Time:

Venue:

Fee:

Programme:

Teacher-in-Charge:

Accompanying

Adults:
- Reeyswe
Field Trip:
Date/Time:
Teacher-in-Charge:
[, . NRIC No. , the parent/
guardian* of , allow/do not allow* my child/

ward* to participate in the above field trip.

Signature of Parent/Guardian*

*Delete where appropriate
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Time

0900 -
0915

0915 -
0930

0930 -
0945

0945 -
1000

1000 -
1030

1030 -
1100

1100 -
1130

Annex C

An Example of a Field Trip Programme

A Visit to YYY Primary School

Location Activities
¢ Talk about the
function of the
Assembly assembly ground/
Ground/Hall hall
* Have asing-a-long
session
* Have children look
School at some books in
Library the library
e Visita P1

classroom or the
music room

e Conduct a story-
telling or music
and movement
activity and
have children
experience being
ina P1 class

Classroom or
Music Room

* Show children
where the toilets
are and how they
should use it (e.g.

Toilefs close the door,
flush, wash and
dry their hands,
etc.)

e Participate in a

Field/ telematch with the

Physicol assistance of the
Fitness school’s student
Corner helpers
¢ Visit the various
stalls to look at the
types of food sold
* Have children take
School their tea break in
Canteen the canteen

* Show them how to
put their crockery
and plates away
and the wash area

Return to the pre-school centre

Copyright © 2013, Ministry of Education, Singapore

Talking Points

Why is the assembly/hall ground so
big?

Why do you have to sing the
National Anthem and recite the
pledge at the school?

What is the stage used for?

How is the library different from the
pre-school centre’s reading corner?

What must you do if you wish to
borrow a book out of the library?

What must they do when they are in
the class?

What should they do when the
teacher is feaching?

What must they do if they need to
go to the toilet when a class is going
on?

Do boys and girls share the same
toilets?

How are the toilets different from
those in the pre-school centre?

How is the field different from
the pre-school cenfre's outdoor
playground?

What kind of games do the pupils
play in the field?

How is the canteen different from
the pre-school centre's snack area?

What food would you like to buy if
you were in this ‘big’ school?

How do you buy your food?

What must you do to keep the
canteen clean?
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